2016-2017 Information Literacy Program Assessment Report
Elihu Burritt Library Information Literacy Program
The Elihu Burritt Library’s Information Literacy Instructional Program embraced two newly revised and/or redeveloped sets of standards: the revised standards from the New England Association of Schools and Colleges (NEASC) (see Appendix A), and the Information Literacy Framework Threshold Concepts from the Association of College and Research Libraries (ACRL) (see Appendix B) in the 2016-2017 academic year.  Thus, the Reference and Instructional librarians began the academic year with ambitious plans to teach to and assess the new ACRL Information Literacy Framework across all modes of IL instruction. 
The redistribution of library instructional services to the NEASC’s Academic Program standards might imply that libraries and librarians - as institutions in and of themselves - are no longer as essential to the academic success of students in the higher education environment, but this is a formidable indication that the IL curriculum is an essential element of the higher education curriculum, particularly in the realm of the General Education curriculum. Amidst the revisions of the NEASC standards, instructional librarians also have been called upon to implement the ACRL’s new threshold concepts of the Information Literacy Framework in all forms of library instruction, replacing their Information Literacy Standards that were rescinded by the ACRL in June of 2016. The original standards – a checklist of competencies acquired in learning the research process by using appropriate library resources – has provided a solid base from which to assess student IL competencies in the past. The newly created Information Literacy Framework, as a set of theoretical concepts covering such abstract ideas as “authority is constructed contextual,” is both more meaningful to the process of critical thinking as well as much more difficult to capture through student work or assess with the basic assessment instruments such as quizzes and annotated bibliographies. 
These new information literacy threshold concepts were developed in order for instructional librarians to better collaborate and communicate with subject-specific teaching faculty members and to teach students to become life-time learners. It is with this responsibility towards educating and retaining our students that the Information Literacy Assessment Program at the Elihu Burritt Library has expanded both its instructional and assessment processes of the information literacy program. The instructional librarians are achieving these missions through a number of venues, including the future expansion of the Embedded IL Program into the History Department and collaborating with the Office of Institutional Research and Assessment towards establishing information literacy as one of the components of the General Education assessment program.
Instructional Development
The following instructional delivery methods were all employed; however, the FYE Information Literacy modules and LSC-150 courses were not formally assessed in AY 2016-2017:
1. Information Literacy/Library Instruction Workshops, a.k.a. “one-shots”;
2. LSC-150, the Library Sciences IL one-credit course that was taught both online and in a hybrid classroom course;
3. Embedded librarian classes, in which librarians were embedded into ENG110/105 classes for three-four class sessions per course section; and
4. First Year Experience Information Literacy modules (created during the summer of 2016).
Assessment Development
All assessment instruments were created employing the new Information Literacy Threshold Concepts Framework developed by the Association of College and Research Libraries (ACRL) (http://www.ala.org/acrl/standards/ilframework#introduction), and the Association of American Colleges and Universities (AAC&U) VALUE Rubric for Information Literacy as the assessment documents to determine the core IL competencies.
Collaborating with the Office of Institutional Research and Assessment (OIRA), as well as the Academic Assessment Committee, the instructional librarians were able to develop a broader, more comprehensive assessment plan for the Information Literacy Program, including the following initiatives:
1) An Information Literacy Experience survey section was added to the National Survey on Student Engagement (NSSE) for the 2016-2017 Academic Year, and we will receive the results from this survey in August/September of 2017;
2) Final student projects from two LSC-150 course sections, along with student artifacts from writing composition class sections were forwarded to the OIRA from the Fall 2016 and Spring 2017 semesters for assessment by the Multi-State Collaborative retreat participants to occur in January 2018; and
3) Information Literacy has been added to the General Education learning outcomes/objectives on the OIRA website for Central Connecticut State University.
Information Literacy Workshops/“One-Shot” Sessions
The most difficult IL instruction delivery method to assess has been the Information Literacy workshops, or “one-shots.” These workshops are instructional classes led by librarians, but traditionally, they have been assessed – if at all - primarily by the subject specialist instructors teaching the class. The following issues have made these IL classes very difficult to teach and assess in AY 2016-2017:
1. These classes are often perceived by the students as taught by “substitute teachers” and not taken as seriously as other content taught within the class by their primary instructors.

2. Discipline-specific teaching faculty generally misunderstand the roles of both information literacy and instructional librarians in the context of teaching a discipline. “Course instructors may feel pressure by the amount of content they need to teach and are loath to give up scarce instructional time. Many course instructors are not aware of all the library services that are available, or they worry that they are asking too much of the librarian.” (Buchanan, 6).

3. We have observed that many faculty are not inclined to share their assessments of students’ competencies with the librarians at the close of either the workshop or the semester due to lack of time and/or concerns that their teaching style, curriculum, or assessment practices would be judged by the instructional librarian. We have made progress in gaining access to student artifacts by working with many new English Composition faculty members through the embedded librarian program, thereby resolving faculty issues over class time, librarians’ time, and giving us access to students’ work for assessment purposes.

4. Teaching faculty often use the one-shot instructional workshops to pack all the “library resource information” into a one-hour class period, making the job of teaching and learning the threshold concepts behind information literacy virtually impossible to retain and/or apply to real-world problems; and even less possible to assess, since librarians can’t distinguish the information applied from the one-shot workshops versus course curriculum or other information resources.  
Having stated and considered these observations, the instructional librarians determined that the most productive way to assess student learning outcomes from one-shot IL workshops was to begin with those students receiving one-time instruction workshops in the control groups for the Embedded Information Literacy with the English Composition (ENG110) Program. The faculty members participating in the Embedded IL Program had demonstrated their full support for the entire instructional and assessment program.
The instructional librarians therefore collaborated with the ENG110 faculty members to develop a pre-information literacy workshop assessment instrument that aligned with the first four criteria of the AAC&U Information Literacy Value Rubric in order to determine student IL competencies before they met with an instructional librarian.  The AAC&U Value Rubric for Information Literacy lists the following five general criteria:
1) Determine the Extent of Information Needed;
2) Access the Needed Information;
3) Evaluate Information and its Sources Critically
4) Use Information Effectively to Accomplish a Specific Purpose; and
5) Access and Use Information Ethically and Legally.
This pre-IL class assignment involved four questions and the retrieval of a digitally-formatted article selected by each student to reflect his/her personal and academic research interests. (Please see sample assignment in Appendix C.) The assignment was distributed to all ENG110 students participating in the Embedded IL project, including those in the control group classes in which they received IL instruction through a one-shot instead of a series of workshops. 
Although these pre-IL assignments were collected in two separate ENG110 control-group COURSE sections, one set of student artifacts was lost in the interoffice mail service. The second set of student artifacts was completely assessed by two instructional librarians and scored accordingly. The following scores reflect the incoming student IL competencies for the information literacy criteria (listed in the first row of the following table) from a sample of five student artifacts:


	Pre-IL Quiz
	Determine Extent of Information Needed
	Evaluate Info and Sources Critically
	Use Info Effectively to Accomplish Purpose
	Access Needed Information
	Average Score

	Classes Without Embedded Support
	0.8
	0.4
	0.5
	0.0
	0.43



These scores reflect not only deficient research habits that include use of only a general search engine to seek information about all subjects – academic, personal and professional – but also a nonchalant attitude towards curiosity about the world and research, in general. (See sample Pre-Information Literacy Class Assignment answers in Appendix D.)
The sampling of five student artifacts was selected to reflect the number of final student research assignments that were assessed and scored by the instructors participating in a series of workshops throughout the Fall 2016 semester for the Embedded IL Program for the ENG110 course. Although the same AAC&U Information Literacy rubric and ACRL Information Literacy Framework standards were applied to both the pre-IL assignment and final student artifact assessment processes; however, the fourth criteria used for the Final Student Artifacts was to “access and use information ethically and legally. Following are the scores assigned to the final student artifacts collected by faculty members teaching the ENG110 sections with one IL workshop:
	Final Student Artifact
	Determine Extent of Information Needed
	Evaluate Info and Sources Critically
	Use Info Effectively to Accomplish Purpose
	Access and Use Info Ethically and Legally
	Average Score

	Classes Without Embedded Support
	1.7
	1.53
	1.58
	1.3
	1.53









These scores have been shared with the Director of the Introduction to College Writing (ENG110) program and all library instructors teaching in the Embedded Information Literacy Program for ENG110. These results will also be shared with all English Department faculty members teaching in this program going forward in order to develop the best assessment instruments for the information literacy instruction program. 
In order to collect a larger number of student artifacts from a wider variety of academic subjects across the curriculum, the instructional librarians are reconstructing the one-shot IL workshop curriculum to be rolled out for the Fall 2018 semester. The new curriculum and student learning assessments will take into consideration the following concepts:
1. Information literacy curriculum development training at the 2017 Connecticut Information Literacy Conference
This training came in the form of a keynote presentation by Dr. Chris Jernstedt in regards to how the human brain processes information of all formats and mediums and proposes that students learn best when presented with just a few small “chunks” of information at a time, as well as learning information in active/interactive ways;
2. Flipped classroom assignments to assess student research habits before introduction of productive research practices and to prepare students with basic information in order to make better use of time in one-shot workshop parameters; and
3. The need for more information from students’ pre-IL assignment in order to better measure student understanding of the IL one-shot curriculum.
As a result of these measures, further assessment instruments will be researched, discussed among the reference/instruction librarians and applied to the classes that attend a one-shot information literacy session in the library during the 2017-2018 Academic Year. We are also conducting research and discussing different assessment methods (e.g., the Multi-State Collaborate project and the NSSE survey) with the Office of Institutional Research and Assessment to determine how to measure the information literacy competencies of incoming students and those students who have never attended any information literacy instructional sessions either at CCSU or at other institutions of higher education. The data yielded by such information would give us a benchmark against which to compare the learning outcomes for this basic information literacy instruction delivery method. 
One-Shot Statistics
Summer 2016 (July 1, 2016 – August 22, 2016): 7
Fall/Winter 2016 (August 22, 2016 – January 13, 2017): 91
Spring/Early Summer 2017 (January 19, 2017 – July 1, 2017): 58
Fall 2016
91 classes, in total, were booked for one-shot IL sessions during the Fall 2016 semester. This volume of classes has risen slightly above the total of one-shot IL classes booked in the Fall 2014 semester and significantly higher (by 21 classes) than in the Fall 2015 semester. This rise in one-shot instruction sessions is most likely due to awareness by faculty of this library service due to the Embedded Information Literacy Program with the ENG110 program. This data includes those professors who chose to bring their classes for more than just one information literacy workshop in the library, but who were not participating in the embedded information literacy/ENG110 program, due to the following issues: 1) faculty members are still wary of the assessment process; 2) faculty members had to agree to follow a protocol in order to assess their students effectively; and 3) faculty members who participated in the program had to be teaching at least two sections of the course in order to provide a controlled sampling of students who had not been instructed by the same librarian multiple times in the same course over the duration of a semester.
Implications
The National Survey of Student Engagement distributed to the incoming freshman class of 2020 included a module on information literacy experiences. The survey findings and report will be published and accessible to Central Connecticut State University in August/September of 2017. The data provided by the NSSE should either align with the current data of incoming student IL competencies or guide the information literacy librarians in developing baseline assessment instruments against which to compare student artifacts for a clearer understanding of the information literacy competencies of students graduating from Central Connecticut State University. If the NSSE IL survey data is in alignment with the data from the pre-IL assignment, the assumption can be made that students are entering college with erroneous preconceived understandings of the nature and purpose of information literacy competencies. Further data analysis, such as comparing underclassmen information literacy competencies to that of college upperclassmen should reveal the most appropriate stages at which to scaffold higher levels of information literacy concepts and competencies throughout the higher education process.
Spring 2017 Semester
58 classes were booked for one-shot IL sessions during the spring 2016 semester, which is comparative to the number of classes booked in the past two spring semesters. This steady progression (increasing classes by one per spring semester) is a positive sign that both students and faculty are aware of the importance of information literacy in the academic environment. In addition to the average academic research requirements, the Elihu Burritt Library’s integrated library system was updated and rolled out for the first week of classes in the Spring 2017 semester. This event altered the login process for students, faculty and community users, attempting to access electronic library resources from off-campus. The library’s role throughout the academic curricula was recognized and emphasized throughout the semester.
Implications
The instructional librarians are in the process of developing new curricula and assessment instruments for the one-shot sessions to be piloted in the Fall 2017 semester. The pre-IL class assignments will also be updated to include all criteria from the AAC&U Value Rubric for Information Literacy and more detailed questions will be developed to capture better student IL competency data. Summative assessment and scoring of all pre-IL workshop assignments will occur at the time that students’ final artifacts are assessed and scored.
Embedded Information Literacy Program
The Embedded Information Literacy Program with the English Composition program was continued for the Fall 2016 semester with three individual ENG110 sections instructed by a reference/instructional librarian in order to determine a practical curriculum and assessment process of the information literacy competencies. Two of the subject-specialist faculty members also taught a second ENG110 section that acted as the control group in this assessment of the IL curriculum for the embedded librarian ENG110 class. Unfortunately both the Pre-IL assignments and the final student research assignments for two of the ENG110 sections were lost in the mail system before they were able to be assessed. All future student artifacts will be delivered by hand between the library faculty members and the academic subject department faculty members.
: 

The final student artifacts were assessed by three instructional librarians and the Director of the Introduction to College Writing, Dr. Elizabeth Brewer, during the Spring 2017 semester. The following assessment results showed a minimal difference of information literacy competencies between the students in the classes with an embedded librarian and the students in the one-shot information literacy workshops: 
	Final Student Artifact
	Determine Extent of Information Needed
	Evaluate Info and Sources Critically
	Use Info Effectively to Accomplish Purpose
	Access and Use Info Ethically and Legally
	Average Score

	Embedded Librarian Classes
	1.89
	1.55
	1.63
	1.5
	1.64

	Classes Without Embedded Support
	1.7
	1.53
	1.58
	1.3
	1.53










Implications
Although the differences between the results of the students from the two models of information literacy delivery are minimal, there is a larger difference between the scores of the Pre-Information Literacy assignments and the Final Student Artifact scores. The instructional librarians are in the process of changing the Pre-Information Literacy assignment in order to better align the assignment with the assessment rubric criteria. In addition, the instructional librarians will be discussing the score results with the incoming faculty members who will be teaching the Embedded Information Literacy sections of the Introduction to College Writing courses for the Fall 2017 semester. This discussion should prompt suggestions for better alignment of the students’ final research assignments with the AAC&U Information Literacy Value Rubric.
LSC-150
The one-credit information literacy delivery platform, LSC-150, was given a new course title, description and learning outcomes that align with both the AAC&U Value Rubric as well as the ACRL Information Literacy Framework during the 2016-2017 Academic Year. Since the entire instructional library staff is now in agreement on learning outcomes for the updated LSC-150 classes (on-ground hybrid, online hybrid and online formats), a clearer set of student IL competency scores can now be acquired.
Description of Assessment Program
In addition to the updates, the final student artifacts from two of the LSC-150 sections for both the Fall 2016 and Spring 2017 semesters have been sent to the Office of Institutional Research and Assessment for assessment by a team of teaching faculty members working on the Multi-State Collaborative to Advance Learning Outcomes project. Information Literacy will be added to the General Education assessment process as established by the Office of Institutional Research and Assessment, the Academic Assessment Committee and the current Multi-State Collaborative to Advance Learning Outcomes project, in which Central Connecticut State University has been participating since June of 2015. The Director of the Office of Institutional Research and Assessment is currently planning a retreat in order to assess the LSC-150 student artifacts. This retreat will occur on the CCSU campus in January of 2018 to assess both Civic Engagement and Information Literacy competencies to be reported as part of the Self-Study report to NEASC. 
The rubric for grading student final projects in LSC-150, section 01 online for the Fall 2016 semester can be found in Appendix F. The assessment rubric, from the AAC&U VALUE Rubrics can be found in Appendix G.
TATIL Beta Test
Beginning in the spring 2016 semester, students were tested for their information evaluation skills using an online assessment test entitled, “Threshold Achievement Test for Information Literacy.” Carrick Enterprises is currently developing this assessment instrument for measuring student competencies in the Information Literacy Framework threshold concepts. Because it is still in beta form, it is free of subscription charges to those institutions testing the instrument’s viability; however the metrics and comparative analyses are incomplete at this time and therefore ineffectual as reportable data.
The LSC-150 instructors will continue to administer the TATIL evaluations among two course sections, as the developers require that a minimum of 25 students take each module of the test. Eventually the company will offer a test for each of the following Information Literacy Threshold Concepts (as created by the ACRL):
· Scholarship as Conversation
· Research as Inquiry
· Authority is Constructed and Contextual*
· Information Creation as a Process*
· Searching as Strategic Exploration*
· Information Has Value
* Initial field testing has been completed for these threshold concept assessment instruments.
These standardized tests will be taken into consideration when developing the new student assessment instruments for both course grading and student learning outcomes in order to better utilize the test as a pre-course assessment for baseline statistics.
FYE Online Information Literacy Tutorials
In June 2015, the reference and instructional department was charged with developing an online set of information literacy tutorial modules that would be used in First Year Experience course sections through Blackboard Learn course shell links.
The resulting set of IL tutorial modules was designed to make use of the ProQuest Research Companion tutorials in concert with videos created by reference/instructional librarians at the Elihu Burritt Library for CCSU students. The ProQuest Research Companion is a set of fully functional video tutorials with research tools that include search, evaluation and citation tools (for both MLA and APA styles). Each module includes a transcript for each tutorial video, as well as a formative student self-assessment tool. The videos that were created by the CCSU librarians were updated beginning in January of 2017 to demonstrate new procedures for accessing library resources using the new integrated library system (rolled out as of January 9, 2017).
Due to the discontinuation of the subscription to ProQuest Research Companions for the 2017-2018 Academic Year, the Reference and Instructional Department has decided to replace these modules with open educational resources, including new assessment instruments. Although there are entire sets of information literacy online tutorials available, the instructional librarians have decided to replace each PQRC module with the best possible match from any of the OER online training modules available. In addition, each module unit will have a self-assessment quiz or tool against which the students will measure their comprehension.
[bookmark: _GoBack]The entire online information literacy tool should be available for the Fall 2017 semester as the units are often used within the LSC-150 credit-bearing course, along with the open textbook and other instructional tools that were provided by the ProQuest Research Companion.
Assessment data and/or statistics for the 2017 First Year Experience pilot have not been reported to the Information Literacy Committee for the FYE program as of the writing of this report. If any new information is reported to the instructional librarians responsible for developing the IL portion of the FYE curriculum, this report will be updated to reflect new data.
Since the online tutorials - which were included in the FYE Information Literacy curriculum - have been hosted on the library’s LibGuides system, the usage reports for the Student Version of the Information Literacy FYE guide has been included in Appendix H of this report. Please note that the LibGuides platform (version one) does not have an intuitive statistical/analytical instrument for measuring usage of or linkage to the information posted on each research guide page. However, the amount of hits to the Student version of the Information Literacy guides were measured using the Springshare LibGuides analytical instrument. Unfortunately, the number of hits for the guide during the Fall 2017 semester (in which the FYE pilot program ran) does not indicate as much usage as in previous fall semesters. The general information literacy guide for the students was viewed 90 times; however the “Evaluate Information” page of the guide was viewed 129 times over the course of the 2015-2016 academic year. The general information literacy guide for the students was viewed only 19 times during the Fall 2016 semester.
Implications
The FYE pilot program has been extended to the Fall 2017 semester, though the instructional librarians have not been informed about how or when the Information Literacy curriculum for the program might be updated or used for the next pilot program. Any new information will be added to this report at such time as it is received by the IL assessment team in the library.
Conclusion
The assessment processes and instruments of the Information Literacy Assessment Program in the Elihu Burritt Library and its collaborative academic programs evolved during the 2016-2017 academic year. The instructional and reference librarians continued to focus on embedding information literacy into the Introduction to College Writing program curriculum and assessing the student learning outcomes from this collaborative program. The History Department has requested new information literacy tutorials to assist history instructors in teaching IL competencies within their curriculum. These tutorials will be accessible to students beginning in the Fall 2017 semester. 
The core assessment instrument used to assess the embedded information literacy curriculum was based on the Multi-State Collaborative project assessment instruments. Having learned how to appropriately assess student artifacts, two more instructional librarians have been working with the instruction assessment librarian to develop measurable student learning outcomes, information literacy curriculum and assessment instruments that will produce meaningful data for all instruction delivery formats, including the one-credit LSC-150 course.

It is also true that certain elements of the information literacy curricula from these instructional models overlap among the instructional delivery modes. Instructional materials and technologies used in the one-credit LSC-150 course, such as CentralSearch (our discovery layer), have been introduced to students within both the embedded librarian classes as well as the one-shot IL classes and the one-credit course sections. The assessment of students’ digital literacy is still mostly anecdotal at this time; however, we had suggested a few assessment instruments for the FYE Information Literacy modules that were to be rolled out for the new FYE program in the Fall 2016 semester. These assessment instruments will be used to determine students’ digital literacy competencies within the LSC-150 course, in which a digital literacy unit has been taught for three consecutive academic years.
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Appendix C
Pre-Information Literacy Class Assignment

Information Literacy Pre-Assessment 

Directions: There is a back side to this worksheet. Pick a topic you would like to research (not one that has been assigned to you for this course), as if you were going to write a research paper for a class. Then, find an article that you would use as a source in that paper. Pay attention to your process as you do this, and fill out the worksheet below. Don’t forget to attach the article!

Topic:

1. What makes this a good topic for you to research?








Article:

2. Describe how and where you found this article. What was your search process?








3. Describe how you determined that this article would be appropriate for an academic assignment. What criteria did you use to evaluate it?












4. Describe how you would use this source in your paper. What purpose does it serve? 






Appendix D
Pre-Information Literacy Assignment Sample Answers


1. What makes this a good topic for you to research?

a. Computer engineering technology
b. I would research architecture. The structure of buildings and design are fascinating to me.
c. A good topic would be the changes in social disparity throughout the decades and the trajectory of the future.

2. Describe how and where you found this article. What was your search process?

a. The internet. (Article was not attached and title/citation was missing.)
b. I would Google architecture. I would find different buildings and research their architecture. (Article was not attached and title/citation was missing.)
c. My search process would begin with me looking for a relevant article on Google. (Article was not attached and title/citation was missing.)

3. Describe how you determined that this article would be appropriate for an academic assignment. What criteria did you use to evaluate it?

a. Reliable information.
b. The article was easy to understand and had many visuals.
c. The criteria I’d use to assess an article for the academic assignment are: is it reliable? Is it relevant?

4. Describe how you would use this source in your paper. What purpose does it serve? 

a. I would use it for information.
b. I would use this article for its information and its visuals.
c. I’d use the source to supplement my knowledge on the given topic.


Appendix E
Raw Assessment Data from the Pre-Information Literacy Assignments
Pre-Information Literacy Assignment from One-Shot ENG110 Section
[image: ]

Key:										
E1 = First Evaluator; E2 = Second Evaluator

Artifact Codes were created for each student's assignment. Most of the students did not write their name at the top of the quizzes. 



Pre-Information Literacy Assignment from Embedded Information Literacy ENG110 Section
[image: ]
Key:										
E1 = First Evaluator; E2 = Second Evaluator

Artifact Codes were created for each student's assignment. Most of the students did not write their name at the top of the quizzes. 


Appendix F
LSC-150 C01 Online Course Rubric for Annotated Bibliography


(Final Project Grading Rubric)
STUDENT:  
ANNOTATED BIBLIOGRAPHY GRADING RUBRIC   GRADE: 100 X .30=
TOPIC:	
(5 pts) Introductory Paragraph with Thesis Statement: 
	5
Topic is sufficiently defined, focused, and appropriate for research paper; identifies key concepts and related terms that describe the information need.
	4
Topic is clearly stated but is somewhat general and could be more focused; does not identify all necessary key concepts and related terms that describe the information need.
	3
Topic is not sufficiently defined or narrowed for the research paper and key concepts and related terms that describe the information need are not included.
	2
The topic is not approved by the instructor.



(15pts) MLA or APA BIBLIOGRAPHIC CITATION: 
	3
Bibliographic Citation was correctly alphabetized, formatted and used properly in documenting source.
	2
Bibliographic citation was not properly alphabetized, and at least 2 pieces of information may be missing from citation (page number, date, journal, volume number) or formatted incorrectly.
Note:  .5 taken off a single missing piece of information.
	1.5
Bibliographic citation was not properly alphabetized, and at least 3 pieces of information is missing or improperly formatted from the bibliographic citation. This includes the database information from the online source.
	1
Bibliographic citation was not properly alphabetized or formatted, and most or all parts of the bibliographic citation is missing.



Selection of Sources (Appropriate type of source selected for information need) (1 pt. x 5 sources= 5 pts): 
1 BOOK : 1 pt.		                  	2 SCHOLARLY JOURNALS: 2 pts.              
1 REPUTABLE MAGAZINE: 1 pt.	1 WEB SITE: 1 pt.

Relevance/Usefulness of Source to Research Topic: (3pts. X 5 Sources =15pts)

	3
Source is directly related to topic and student explains connection to thesis.
	2
Source is related to topic but student does not fully explain connection to thesis.
	1
Source is related to topic but student does not explain connection to thesis.
	0
Source is not related to topic.



(50 pts) ANNOTATIONS (10 pts x 5 annotations =50pts)  
	
10
Annotation critically evaluates the source and contains at least 5 items from the annotation guidelines criteria.

	
8
Annotation provides an adequate evaluation of the source and contains at least 4 items from the annotation guidelines criteria.  May contain some summary rather than analysis.  
	
6
Annotation provides an uneven or inadequate evaluation of the source and contains only 3 items from the annotation guidelines criteria. May contain more summary than analysis.

	
4
Annotation provides an inadequate evaluation of the source and contains only 2 items from the annotation guidelines criteria.  May contain more summary than analysis.
	
               2
Annotation provides an inadequate evaluation of the source and contains 1 item or less from the annotation guidelines criteria.  May contain more summary than analysis.



Writing Mechanics. (2 pts x 5 annotations= 10 pts): 
	2
Annotations are well written and use correct grammar, diction, punctuation, and spelling.
	1
Annotations are adequately written and contain minor errors in grammar, diction, punctuation, and spelling.
	0
Annotations contain several mechanical errors in grammar, diction, punctuation, and spelling.



Appendix G
AAC&U VALUE Rubric for Information Literacy
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Appendix H
Online Information Literacy Tutorial Modules in Springshare LibGuides ©
Student Version – Daily View
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Student Version – Monthly View
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Preamble

Standards for Accreditation

Preamble

The Commission on Institutions of Higher Education (CIHE), a constituent element of the New England
Association of Schools and Colleges (NEASC), is one of seven regional higher education accrediting
bodies in the United States. NEASC is a voluntary, non-profit, self-governing organization having as its
primary purpose the accreditation of educational institutions. Through its evaluation activities the
Commission provides public assurance about the educational quality of degree-granting institutions that
seek or wish to maintain accreditation.

Institutions of higher learning achieve accreditation from CIHE by demonstrating they meet the
Commission’s Standards for Accreditation and comply with its policies. The Standards for Accreditation
establish criteria for institutional quality; in addition, the Commission adopts policies that elucidate the
Standards, relate to their application, and otherwise ensure that the Commission is current with respect
to federal requirements and changing circumstances in higher education and public expectation.
Moreover, the Commission expects affiliated institutions to work toward improving their quality,
increasing their effectiveness, and continually striving toward excellence. Its evaluative processes are
designed to encourage such improvement.

Each of the Standards articulates a dimension of institutional quality. In applying the Standards, the
Commission assesses and makes a determination about the effectiveness of the institution as a whole.
The institution that meets the Standards:

* has clearly defined purposes appropriate to an institution of higher learning;
* has assembled and organized those resources necessary to achieve its purposes;
* isachieving its purposes;

* has the ability to continue to achieve its purposes.

The Commission recognizes that some aspects of an institution are always stronger than others. Meeting
the Standards does not guarantee the quality of individual programs, courses, or graduates, but serious
weaknesses in a particular area may threaten the institution’s accreditation.

The Commission approaches institutional differences in ways designed to protect both educational
quality and individual philosophy and practice. The Standards are aspirational expectations that must be
met at least minimally. They allow the Commission to appraise a wide variety of collegiate institutions,
differing in purpose, size, organization, scope of program, clientele served, support, and control. By
design, the Standards as explicated welcome perceptive and imaginative innovation aimed at increasing
the effectiveness of higher education.

The institution whose policies, practices, or resources differ significantly from those described in the
Standards for Accreditation must demonstrate that these are appropriate to higher education, consistent
with the institution’s mission and purposes, and effective in meeting the intent of the Commission’s
Standards. The existence of collective bargaining agreements, in and of themselves, does not abrogate
institutional, faculty, or staff obligations to comply with the Standards for Accreditation.






Preamble

Self-regulation is an essential element in the success of accreditation. Thus, the Standards for Accreditation
were developed through a lengthy participatory process involving the membership in articulating the
dimensions of quality required of institutions of higher education deserving of the public trust. Indeed
the public as well was invited to participate in this process in recognition of the importance of higher
education to the individual and collective well being of our citizenry and for our economy. Thus, the
Standards represent the accrued wisdom of over 200 colleges and universities and interested others about
the essential elements of institutional quality, and they offer a perspective that stresses the public
purposes of higher education. The Commission continually evaluates the effectiveness of its Standards
and its processes for applying them, and makes such changes as conditions warrant.

Self-regulation obliges institutions to adhere to the Standards as a condition of their accredited status;
accredited colleges and universities demonstrate their integrity through their continued voluntary
compliance to these criteria. Adherence to the Standards is periodically reviewed through peer
evaluations that are preceded by self-studies directed toward demonstrating that the institution meets the
Standards and that it has effective means to ensure institutional improvement. This system of
accreditation is based on institutions agreeing to participate in and to accept and profit by an honest and
forthright assessment of institutional strengths and weaknesses.

Each of the dimensions of institutional quality has a Statement of the Standard set forth in bold type. The
considerations in determining the fulfillment of the Standard are articulated in numbered paragraphs
below the Statement of the Standard; these considerations provide a basis for institutions to undertake
self-study as well as a basis for institutional evaluation by visiting teams and the Commission. Because
the Standards represent dimensions of institutional quality, they are necessarily interrelated. Thus,
considerations found in one Standard may also have application for another; for example, while there is a
Standard on Integrity, Transparency, and Public Disclosure, considerations related to integrity may also
be found in several of the other Standards.
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Mission and Purposes

Standard One
Mission and Purposes

The institution’s mission and purposes are appropriate to higher education, consistent with its charter
or other operating authority, and implemented in a manner that complies with the Standards of the
Commission on Institutions of Higher Education. The institution’s mission gives direction to its
activities and provides a basis for the assessment and enhancement of the institution’s effectiveness.

1.1 The mission of the institution defines its distinctive character, addresses the needs of society,
identifies the students the institution seeks to serve, and reflects both the institution’s traditions
and its vision for the future. The institution’s mission provides the basis upon which the
institution identifies its priorities, plans its future, and evaluates its endeavors; it provides a basis
for the evaluation of the institution against the Commission’s Standards.

1.2 The institution’s mission statement is formally adopted by the governing board and appears in
appropriate printed and digital institutional publications.

1.3 The institution’s purposes are concrete and realistic and further define its educational and other
dimensions, including scholarship, research, and public service. Consistent with its mission, the
institution endeavors to enhance the communities it serves.

1.4 The mission and purposes of the institution are accepted and widely understood by its governing
board, administration, faculty, staff, and students. They provide direction to the curricula and
other activities and form the basis on which expectations for student learning are developed.
Specific objectives, reflective of the institution’s overall mission and purposes, are developed by
the institution’s individual units.

1.5 The institution periodically evaluates the content and pertinence of its mission and purposes,
ensuring they are current and provide overall direction in planning, evaluation, and resource
allocation.





Planning and Evaluation

Standard Two
Planning and Evaluation

The institution undertakes planning and evaluation to accomplish and improve the achievement of its
mission and purposes. It identifies its planning and evaluation priorities and pursues them effectively.
The institution demonstrates its success in strategic, academic, financial, and other resource planning and
the evaluation of its educational effectiveness.

2.1 Planning and evaluation are systematic, comprehensive, broad-based, integrated, and
appropriate to the institution. They involve the participation of individuals and groups
responsible for the achievement of institutional purposes and include external perspectives.
Results of planning and evaluation are regularly communicated to appropriate institutional
constituencies. The institution allocates sufficient resources for its planning and evaluation
efforts.

22 Institutional research is sufficient to support planning and evaluation. The institution
systematically collects and uses data necessary to support its planning efforts and to enhance
institutional effectiveness. (See also 8.6, 8.7)

Planning

2.3 The institution plans beyond a short-term horizon, including strategic planning that involves
realistic analyses of internal and external opportunities and constraints. The results of strategic
planning are implemented in all units of the institution through financial, academic, enrollment,
and other supporting plans.

2.4 The institution plans for and responds to financial and other contingencies, establishes feasible
priorities, and develops a realistic course of action to achieve identified objectives. Institutional
decision-making, particularly the allocation of resources, is consistent with planning priorities.

25 The institution has a demonstrable record of success in implementing the results of its planning.
Evaluation
2.6 The institution regularly and systematically evaluates the achievement of its mission and purposes,

giving primary focus to the realization of its educational objectives. Its system of evaluation is
designed to provide valid information to support institutional improvement. The institution’s
evaluation efforts are effective for addressing its unique circumstances. These efforts use both
quantitative and qualitative methods.

2.7 The institution’s principal evaluation focus is the quality, integrity, and effectiveness of its
academic programs. Evaluation endeavors and systematic assessment are demonstrably effective
in the improvement of academic offerings, student learning, and the student experience.
Systematic feedback from students, former students, and other relevant constituencies is a
demonstrable factor in institutional improvement.

2.8 The institution has a demonstrable record of success in using the results of its evaluation activities to
inform planning, changes in programs and services, and resource allocation.






Organization and Governance

Standard Three
Organization and Governance

The institution has a system of governance that facilitates the accomplishment of its mission and
purposes and supports institutional effectiveness and integrity. Through its organizational design
and governance structure, the institution creates and sustains an environment that encourages
teaching, learning, service, scholarship, and where appropriate, research and creative activity. It
demonstrates administrative capacity by assuring provision of support adequate for the appropriate
functioning of each organizational component. The institution has sufficient independence from any
other entity to be held accountable for meeting the Commission’s Standards for Accreditation.

3.1 The authority, responsibilities, and relationships among the governing board, administration,
faculty, staff, and sponsoring entity (if any) are clearly described in the institution’s by-laws, or
an equivalent document, and in a table of organization that displays the working order of the
institution. The board, administration, staff, and faculty understand and fulfill their respective
roles as set forth in the institution’s official documents and are provided with the appropriate
information to undertake their respective roles.

3.2 The institution’s organizational structure, decision-making processes, and policies are clear and
consistent with its mission and support institutional effectiveness. The institution’s system of
governance involves the participation of all appropriate constituencies and includes regular
communication among them.

Governing Board
3.3 The governing board is the legally constituted body ultimately responsible for the institution’s
quality and integrity.

3.4 The board demonstrates sufficient independence to ensure it can act in the institution’s best
interest. The board assures representation of the public interest in its composition and reflects
the areas of competence needed to fulfill its responsibilities. Two-thirds or more of the board
members, including the chair, are free of any personal or immediate familial financial interest in
the institution, including as employee, stockholder or shareholder, corporate director, or
contractor.

3.5 Members of the governing board understand, accept, and fulfill their responsibilities as
fiduciaries to act honestly and in good faith in the best interest of the institution toward the
achievement of its educational purposes in a manner free from conflicts of interest.

3.6 In multi-campus systems organized under a single governing board, the division of responsibility
and authority between the system office and the institution is clear. Where system and campus
boards share governance responsibilities or dimensions of authority, system policies and
procedures are clearly defined and equitably administered.

3.7 The board has a clear understanding of the institution’s distinctive mission and exercises the
authority to ensure the realization of institutional mission and purposes. The board approves
and reviews institutional policies; monitors the institution’s fiscal condition; and approves major
new initiatives, assuring that they are compatible with institutional mission and capacity. These
policies are developed in consultation with appropriate constituencies. The board assures that
the institution periodically reviews its success in fulfilling its mission and achieving its purposes.
It regularly reviews the institution’s systems of enterprise risk management, external audits,
regulatory compliance, internal controls, and contingency management.






Organization and Governance

3.8

3.9

3.10

3.11

The board systematically develops, ensures, and enhances its own effectiveness through
orientation, professional development, and periodic evaluation. Its role and functions are
effectively carried out through appropriate committees and meetings.

Utilizing the institutional governance structure, the board establishes and maintains appropriate
and productive channels of communication among its members and with the institutional
community.

The board appoints and periodically reviews the performance of the chief executive officer whose
full-time or major responsibility is to the institution.

The board delegates to the chief executive officer and, as appropriate, to others the requisite
authority and autonomy to manage the institution compatible with the board’s intentions and the
institution’s mission. In exercising its fiduciary responsibility, the governing board assures that
senior officers identify, assess, and manage risks and ensure regulatory compliance.

Internal Governance

3.12

3.13

3.14

3.15

3.16

3.17

The chief executive officer, through an appropriate administrative structure, effectively manages
the institution so as to fulfill its purposes and objectives and establishes the means to assess the
effectiveness of the institution. The chief executive officer manages and allocates resources in
keeping with institutional purposes and objectives and assesses the effectiveness of the
institution. The chief executive officer assures that the institution employs faculty and staff
sufficient in role, number, and qualifications appropriate to the institution’s mission, size, and
scope.

In accordance with established institutional mechanisms and procedures, the chief executive
officer and senior administrators consult with faculty, students, other administrators, and staff,
and are appropriately responsive to their concerns, needs, and initiatives. The institution’s
internal governance provides for the appropriate participation of its constituencies, promotes
communications, and effectively advances the quality of the institution.

The institution’s chief academic officer is directly responsible to the chief executive officer, and in
concert with the faculty and other academic administrators, is responsible for the quality of the
academic program. The institution’s organization and governance structure assure the integrity
and quality of academic programming however and wherever offered. Off-campus, continuing
education, distance education, correspondence education, international, evening, and weekend
programs are clearly integrated and incorporated into the policy formation, academic oversight,
and evaluation system of the institution. (See also 4.5)

The institution places primary responsibility for the content, quality, and effectiveness of the
curriculum with its faculty. Faculty have a substantive voice in matters of educational programs,
faculty personnel, and other aspects of institutional policy that relate to their areas of
responsibility and expertise. (See also 6.2)

The system of governance makes provisions for consideration of student views and judgments in
those matters in which students have a direct and reasonable interest.

Through its system of board and internal governance, the institution ensures the appropriate
consideration of relevant perspectives; decision-making aligned with expertise and





Organization and Governance

3.18

3.19

responsibility; and timely action on institutional plans, policies, curricular change, and other key
considerations.

The institution using contractual arrangements, consortial or other written agreements involving
credits and degrees, the delivery of coursework, the assessment of student achievement, or the
recruitment or support of students periodically reviews the effectiveness of such arrangements
and negotiates appropriate changes. Consistent with Commission policy, the institution
maintains sufficient control over the arrangements to ensure quality in the academic program
and services for students and prospective students, including the ability to modify the
agreements as needed. Written agreements provide for the termination or phasing out of such
arrangements as circumstances warrant, and the institution develops appropriate exit strategies
as needed. (See also 4.32)

The effectiveness of the institution’s organizational structure and system of governance is
improved through periodic and systematic review.





The Academic Program

Standard Four
The Academic Program

The institution’s academic programs are consistent with and serve to fulfill its mission and purposes.
The institution works systematically and effectively to plan, provide, oversee, evaluate, improve, and
assure the academic quality and integrity of its academic programs and the credits and degrees
awarded. The institution sets a standard of student achievement appropriate to the degree or
certificate awarded and develops the systematic means to understand how and what students are
learning and to use the evidence obtained to improve the academic program.

41

4.2

43

4.4

The institution offers collegiate-level programs consisting of a curriculum of studies that leads to
a degree in a recognized field of study and requires at least one year to complete. The institution
for which the associate’s degree is the highest awarded offers at least one program in liberal
studies or another area of study widely available at the baccalaureate level of regionally
accredited colleges and universities.

The institution publishes the learning goals and requirements for each program. Such goals
include the knowledge, intellectual and academic skills, competencies, and methods of inquiry to
be acquired. In addition, if relevant to the program, goals include creative abilities and values to
be developed and specific career-preparation practices to be mastered.

Programs leading to degrees or other awards have a coherent design and are characterized by
appropriate breadth, depth, continuity, sequential progression, and synthesis of learning.
Coherence is demonstrated through learning goals, structure, and content; policies and
procedures for admission, retention, and completion; instructional methods and procedures; and
the nature, quality, and extent of student learning and achievement.

The institution offering multiple academic programs ensures that all programs meet or exceed
the basic quality standards of the institution and that there is a reasonable consistency in quality
among them. The institution provides sufficient resources to sustain and improve its academic
programs.

Assuring Academic Quality

45

4.6

4.7

Through its system of academic administration and faculty participation, the institution
demonstrates an effective system of academic oversight, assuring the quality of the academic
program wherever and however it is offered. (See also 3.14)

The institution develops, approves, administers, and on a regular cycle reviews its academic
programs under institutional policies that are implemented by designated bodies with
established channels of communication and control. Review of academic programs includes
evidence of student success and program effectiveness and incorporates an external perspective.
Faculty have a substantive voice in these matters.

The institution undertakes academic planning and evaluation as part of its overall planning and
evaluation to enhance the achievement of institutional mission and program objectives. These
activities are realistic and take into account stated goals and available resources. Additions and
deletions of programs are consistent with institutional mission and capacity, faculty expertise,
student needs, and the availability of sufficient resources required for the development and
improvement of academic programs. The institution allocates resources on the basis of its
academic planning, needs, and objectives.






The Academic Program

4.8

49

4.10

411

4.12

The institution undertaking substantive changes (e.g., the initiation of degrees at a higher or
lower level, off-campus programs, programs that substantially broaden the scope of the academic
offerings, distance learning programs, correspondence education programs, competency- and
mastery-based programs, contractual relationships involving courses and programs, academic
programs overseas) demonstrates its capacity to undertake and sustain such initiatives and to
assure that the new academic programming meets the standards of quality of the institution and
the Commission’s Standards and policies. In keeping with Commission policy, the institution
initiating substantive changes seeks Commission approval prior to implementation. The
institution recognizes and takes account of the increased demands on resources made by
programs offered at a higher degree level.

When programs are eliminated or program requirements are changed, the institution makes
appropriate arrangements for enrolled students so that they may complete their education with a
minimum of disruption.

If the institution depends on resources outside its direct control (for example, classrooms,
information resources, information technology, testing sites), a written agreement ensures the
reasonable continued availability of those resources. Clear descriptions of the circumstances and
procedures for the use of such resources are readily available to students who require them. (See
also 7.21)

Students completing an undergraduate or graduate degree program demonstrate collegiate-level
skills in the English language.

Expectations for student achievement, independent learning, information literacy, skills in
inquiry, and critical judgment are appropriate to the subject matter and degree level and in
keeping with generally accepted practice.

Undergraduate Degree Programs

4.13

4.14

4.15

Undergraduate degree programs are designed to give students a substantial and coherent
introduction to the broad areas of human knowledge, their theories and methods of inquiry, plus
in-depth mastery of at least one disciplinary or interdisciplinary area. Programs have an
appropriate rationale; their clarity and order are visible in stated requirements in official
publications and in student records.

Each undergraduate program includes a general education requirement and a major or
concentration requirement. At the baccalaureate level, curricula include substantial requirements
at the advanced undergraduate level, with appropriate prerequisites. The institution also affords
undergraduate students the opportunity to pursue knowledge and understanding through
unrestricted electives.

Graduates successfully completing an undergraduate program demonstrate competence in
written and oral communication in English; the ability for scientific and quantitative reasoning,
for critical analysis and logical thinking; and the capability for continuing learning, including the
skills of information literacy. They also demonstrate knowledge and understanding of scientific,
historical, and social phenomena, and a knowledge and appreciation of the aesthetic and ethical
dimensions of humankind.

General Education

4.16

The general education requirement is coherent and substantive. It embodies the institution’s
definition of an educated person and prepares students for the world in which they will live. The






The Academic Program

417

4.18

requirement informs the design of all general education courses, and provides criteria for its
evaluation, including the assessment of what students learn.

The general education requirement in each undergraduate program ensures adequate breadth for
all degree-seeking students by showing a balanced regard for what are traditionally referred to as
the arts and humanities, the sciences including mathematics, and the social sciences. General
education requirements include offerings that focus on the subject matter and methodologies of
these three primary domains of knowledge as well as on their relationships to one another.

The institution ensures that all undergraduate students complete at least the equivalent of 40
semester credits in a bachelor’s degree program, or the equivalent of 20 semester credits in an
associate’s degree program in general education.

The Major or Concentration

4.19

The major or area of concentration affords the student the opportunity to develop knowledge and
skills in a specific disciplinary or clearly articulated interdisciplinary area above the introductory
level through properly sequenced course work or competencies. Requirements for the major or
area of concentration are based upon clear and articulated learning objectives, including a
mastery of the knowledge, information resources, methods, and theories pertinent to a particular
area of inquiry. Through the major or concentration, the student develops an understanding of
the complex structure of knowledge germane to an area of inquiry and its interrelatedness to
other areas of inquiry. For programs designed to provide professional training, an effective
relationship exists between curricular content or competencies and effective practice in the field
of specialization. Graduates demonstrate an in-depth understanding of an area of knowledge or
practice, its principal information resources, and its interrelatedness with other areas.

Graduate Degree Programs

4.20

4.21

4.22

4.23

4.24

Graduate degree programs are designed to give students a mastery of a complex field of study or
professional area. Programs have an appropriate rationale; their clarity and order are visible in
stated requirements, in relevant official publications, and in the learning outcomes of graduates.
Learning objectives reflect the high level of complexity, specialization, and generalization
inherent in advanced academic study.

Graduate programs are not offered unless resources and expectations exceed those required for
an undergraduate program in a similar field.

Faculty responsible for graduate programs are sufficient by credentials, experience, number, and
time commitment for the successful accomplishment of program objectives and program
improvement. The scholarly expectations of faculty exceed those expected for faculty working at
the undergraduate level. Research-oriented graduate programs have a preponderance of active
research scholars on their faculties. Professionally-oriented programs include faculty who are
experienced professionals making scholarly contributions to the development of the field.

Students admitted to graduate degree programs are demonstrably qualified for advanced
academic study.

The institution’s graduate programs have cohesive curricula and require scholarly and
professional activities designed to advance the student substantially beyond the educational
accomplishments of a baccalaureate degree program. The demands made by the institution’s
graduate programs on students” intellectual and creative capacities are also significantly greater
than those expected at the undergraduate level; graduate programs build upon and challenge

10
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4.25

4.26

4.27

4.28

students beyond the levels of knowledge and competence acquired at the undergraduate level.
The institution offering both undergraduate and graduate degree programs assesses the
relationship and interdependence of the two levels and utilizes the results for improvement.

Degree requirements of the institution’s graduate programs take into account specific program
purposes. Research-oriented doctoral programs, including the Ph.D., and disciplinary or
research-oriented master’s degree programs, are designed to prepare students to generate new
knowledge; they emphasize the acquisition, organization, utilization, generation, and
dissemination of knowledge. Doctoral degree programs afford the student substantial mastery of
the subject matter, theory, literature, and methodology of a significant field of study. They
include a sequential development of research skills leading to the attainment of an independent
research capacity. Students undertake original research that contributes to new knowledge in the
chosen field of study. Disciplinary or research-oriented master’s programs have many of the
same objectives but require less sophisticated levels of mastery in the chosen field of study than
does the research doctorate. While they need not require students to engage in original research,
they do provide an understanding of research appropriate to the discipline and the manner in
which it is conducted.

Professional, performance, or practice-oriented programs at the doctoral or master’s degree levels
are designed to prepare students for professional careers involving the application or
transmission of existing knowledge or the development of new applications of knowledge within
their field. Such programs afford the student a broad conceptual mastery of the field of
professional practice through an understanding of its subject matter, literature, theory, and
methods. They seek to develop the capacity to identify, evaluate, interpret, organize, and
communicate knowledge, and to develop those analytical and professional skills needed to
practice in and advance the profession. Instruction in relevant research methodology is
provided, directed toward the appropriate application of its results as a regular part of
professional practice. Programs include the sequential development of professional skills that
will result in competent practitioners. Where there is a hierarchy of degrees within an area of
professional study, programs differ by level as reflected in the expected sophistication,
knowledge, and capacity for leadership within the profession by graduates.

Programs encompassing both research activities and professional practice define their relative
emphases in program objectives that are reflected in curricular, scholarly, and program
requirements.

Students who successfully complete a graduate program demonstrate that they have acquired the
knowledge and developed the skills that are identified as the program’s objectives.

Integrity in the Award of Academic Credit

4.29

4.30

The institution’s degrees and other forms of academic recognition are appropriately named,
following practices common to American institutions of higher education in terms of length,
content, and level of the programs. The institution ensures that minimum degree requirements
are 60 semester credits at the associate’s level; 120 semester credits at the baccalaureate level; and
30 semester credits at the master’s level. The institution demonstrates restraint in requiring
credits above the minimum for undergraduate degrees.

The institution offering competency-based programs, including through direct assessment,
produces a transcript for each student showing the credit equivalencies of the competencies
attained, in order to demonstrate the comparability of the program and provide students and
graduates with transcripts facilitating evaluation of their achievements by other academic

11
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4.31

4.32

4.33

4.34

4.35

4.36

4.37

institutions and outside entities. Commission Standards and policies regarding the award of
credit guide institutions offering competency-based programs to ensure that such programs are
at least equivalent in breadth, depth, and rigor. The institution certifies the attainment of
competencies for students who have achieved the stated objectives only at levels at or
approaching excellence.

The institution offers required and elective courses as described in publicly available print and
digital formats with sufficient availability to provide students with the opportunity to graduate
within the published program length.

The institution demonstrates its clear and ongoing authority and administrative oversight for the
academic elements of all courses for which it awards institutional credit or credentials. These
responsibilities include course content, the specification of required competencies, and the
delivery of the instructional program; selection, approval, professional development, and
evaluation of faculty; admission, registration, and retention of students; evaluation of prior
learning; and evaluation of student progress, including the awarding and recording of credit.
The institution retains, even with contractual, dual enrollment, or other arrangements,
responsibility for the design, content, and delivery of courses for which academic credit or
degrees are awarded. The institution awarding a joint, dual, or concurrent degree demonstrates
that the program is consistent with Commission policy and that the student learning outcomes
meet the institution’s own standards and those of the Commission. (See also 3.18)

The evaluation of student learning or achievement and the award of credit or certification of
competencies are based upon clearly stated criteria that reflect learning objectives and are
consistently and effectively applied. They are appropriate to the degree level at which they are
applied.

Credit awards are consistent with Commission policy and the course content, appropriate to the
field of study, and reflect the level and amount of student learning. The award of credit is based
on policies developed and overseen by the faculty and academic administration. There is
demonstrable academic content for all experiences for which credit is awarded, including study
abroad, internships, independent study, and service learning. No credit toward graduation is
awarded for pre-collegiate-level or remedial work designed to prepare the student for collegiate
study.

Credit for prior experiential or non-collegiate sponsored learning is awarded only with
appropriate oversight by faculty and academic administration and is limited to 25% for
credentials of 30 credits or fewer. When credit is awarded on the basis of prior experiential or
non-collegiate sponsored learning alone, student learning and achievement are demonstrated to
be at least comparable in breadth, depth, and quality to the results of institutionally provided
learning experiences. The policies and procedures for the award of credit for prior or experiential
learning are clearly stated and available to affected students.

Students complete at least one-fourth of their undergraduate credits, including substantial
advanced work in the major or concentration, at the institution awarding the degree.

The institution that advances students through their academic programs through transfer or
articulation agreements, prior learning assessment, credit recommendation services, or other
extra-institutional arrangements evaluates the effectiveness of such arrangements to ensure
student achievement in institutionally offered coursework validates the suitability of the credit
awards.

12
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4.38

4.39

4.40

441

442

4.43

4.44

4.45

4.46

In accepting undergraduate transfer credit from other institutions, the institution applies policies
and procedures that ensure the credit accepted reflects appropriate levels of academic quality
and is applicable to the student’s program. The institution’s policies for considering the transfer
of credit are publicly available to students and prospective students on its website and in other
communications. The information includes the criteria established by the institution regarding
the transfer of credit earned at another institution of higher education along with a list of
institutions with which it has articulation agreements. (See also 9.19)

The institution protects academic quality and integrity in the acceptance of transfer credit and
seeks to establish articulation agreements with institutions from which and to which there is a
significant pattern of student transfer. Such agreements are made available to those students
affected by them.

In accepting transfer credit, the institution exercises the responsibility to ensure that students
have met its stated learning outcomes of programs at all degree levels. The acceptance of transfer
credit does not substantially diminish the proportion of intermediate and advanced coursework
in a student’s academic program.

At the graduate level, the institution accepts credit in transfer on a strictly limited basis to
preserve the integrity of the degree awarded.

The institution publishes requirements for continuation in, termination from, or re-admission to
its academic programs that are compatible with its educational purposes. Decisions about the
continuing academic standing of enrolled students are based on clearly stated policies and
applied by faculty and academic administrators.

Graduation requirements are clearly stated in appropriate publications and are consistently
applied in the degree certification process. The degrees awarded accurately reflect student
attainments.

Faculty, with administrative support, ensure the academic integrity of the award of grades and
certification of competencies, where applicable, and credits for individual courses. The
institution works to prevent cheating and plagiarism as well as to deal forthrightly with any
instances in which they occur. It works systematically to ensure an environment supportive of
academic integrity.

The institution offering programs and courses for abbreviated or concentrated time periods or via
distance or correspondence learning demonstrates that students completing these programs or
courses acquire levels of knowledge, understanding, and competencies equivalent to those
achieved in similar programs offered in more traditional time periods and modalities. Programs
and courses are designed to ensure an opportunity for reflection and for analysis of the subject
matter.

Courses and programs offered for credit off campus, through dual enrollment, through distance
or correspondence education, or through continuing education, evening, or weekend divisions
are consistent with the educational objectives of the institution. Such activities are integral parts
of the institution and maintain the same academic standards as courses and programs offered on
campus. Faculty and students receive sufficient support for instructional and other needs.
Students have ready access to and support in using appropriate learning resources. The
institution maintains direct and sole responsibility for the academic quality of all aspects of all
programs and assures adequate resources to maintain quality.

13





The Academic Program

4.47 All students, including those enrolled in off-campus courses, distance learning courses,
correspondence education courses, and/or competency-based programs have sufficient
opportunities to interact with faculty regarding course content and related academic matters.

448  The institution offering distance education or correspondence education has procedures through
which it establishes that the student who registers for such a course or program is the same
student who participates in and completes the program and receives the academic credit. In
carrying out these procedures, the institution protects student privacy.

449  The institution offering certificates, badges, and other forms of academic recognition based on

competencies or courses offered for credit ensures the coherence and level of academic quality
are consistent with its degree programs.

14





Students

Standard Five
Students

Consistent with its mission, the institution sets and achieves realistic goals to enroll students who are
broadly representative of the population the institution wishes to serve. The institution addresses its
own goals for the achievement of diversity among its students and provides a safe environment that
fosters the intellectual and personal development of its students. It endeavors to ensure the success of
its students, offering the resources and services that provide them the opportunity to achieve the goals
of their educational program as specified in institutional publications. The institution’s interactions
with students and prospective students are characterized by integrity.

5.1 The institution that enrolls multiple student bodies, by degree level, modality, location, or other
variables, ensures that it meets the expectations set forth in this Standard for each of its student
bodies.

Admissions

52 Consistent with its mission, the institution describes the characteristics of the students it seeks to

serve. This description informs recruitment and admissions activities and the academic and
other support programs and services available to students.

53 The institution has an orderly and ethical program of recruitment and admission that complies
with the requirements of legislation concerning equality of educational opportunity. Its
admission and retention policies and procedures are clear, consistent with its mission and
purposes, and available to all students and prospective students in appropriate printed and
digital institutional publications.

54 Standards for admission ensure that student qualifications and expectations are compatible with
institutional objectives. Individuals admitted demonstrate through their intellectual and
personal qualifications a reasonable potential for success in the programs to which they are
admitted. If the institution recruits and admits individuals with identified needs that must be
addressed to assure their likely academic success, it applies appropriate mechanisms to address
those needs so as to provide reasonable opportunities for that success. Such mechanisms receive
sufficient support and are adequate to the needs of those admitted. The institution endeavors to
integrate specifically recruited populations into the larger student body and to assure that they
have comparable academic experiences.

5.5 The institution utilizes appropriate methods of evaluation to assess student readiness for
collegiate study and provides services sufficient to serve the needs of students admitted.

5.6 The institution demonstrates its ability to admit students who can be successful in the
institution’s academic program, including specifically recruited populations. The institution’s
goals for retention and graduation reflect institutional purposes, and the results are used to
inform recruitment and the review of programs and services. (See also 8.6)

Student Services and Co-Curricular Experiences

5.7 The institution ensures a systematic approach to providing accessible and effective programs and
services designed to provide opportunities for enrolled students to be successful in achieving
their educational goals. The institution provides students with information and guidance
regarding opportunities and experiences that may help ensure their educational success.
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5.8 The institution systematically identifies the characteristics and needs of its student population
and then makes provision for responding to them. The institution’s student services are guided
by a philosophy that reflects the institution’s mission and special character, is circulated widely
and reviewed periodically, and provides the basis on which services to students can be
evaluated. (See also 8.4)

59 The institution offers an array of student services, including physical and mental health services,
appropriate to its mission and the needs and goals of its students. It recognizes the variations in
services that are appropriate for residential students, at the main campus, at off-campus
locations, and for distance education programs as well as the differences in circumstances and
goals of students pursuing degrees.

510  The institution provides advising and academic support services appropriate to the student body.
The institution’s faculty and professional staff collectively have sufficient interaction with
students outside of class to promote students” academic achievement and provide academic and
career guidance.

511 A clear description of the nature, extent, and availability of student services is readily available to
students and prospective students. Newly enrolled students are provided with an orientation
that includes information on student services as well as a focus on academic opportunities,
expectations, and support services.

512  In providing services, in accordance with its mission and purposes, the institution adheres to
both the spirit and intent of equal opportunity and its own goals for diversity.

513  Student financial aid is provided through a well-organized program. Awards are based on the
equitable application of clear and publicized criteria.

514  Through a systematic program, the institution regularly provides students before borrowing with
clear and timely information about cost, debt, and repayment. (See also 9.25)

5.15  As appropriate, the institution provides co-curricular activities and supports opportunities for
student leadership and participation in campus organizations and governance.

516  If the institution offers recreational and athletic programs, they are subordinate to the educational
program and conducted in a manner that adheres to institutional mission, sound educational
policy, and standards of integrity. The institution is responsible for the control of these
programs, including their financial aspects. The institution maintains the same academic
expectations for and affords the same academic opportunities to student athletes as other
students.

517  The institution ensures that individuals responsible for student services are qualified by formal
training and work experience and organizationally placed to represent and address the needs of
students effectively. Personnel, facilities, technology, and funding are adequate to implement the
institution’s student services policies and procedures.

518  The institution has identified, published widely, and implemented an appropriate set of clearly
stated ethical standards to guide student services. Policies on student rights and responsibilities,
including student conduct and grievance procedures, are clearly stated, well publicized and
readily available, and fairly and consistently administered.
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5.19

5.20

Following regulatory guidance, the institution has publicly available policies regarding the kinds
of information that will be included in the permanent academic record of students as well as
policies regarding the retention, safety and security, and disposal of records. Its information-
release policies respect the rights of individual privacy, the confidentiality of records, and the
best interests of students and the institution.

Through a program of regular and systematic evaluation, the institution assesses the
appropriateness and effectiveness of its student services to advance institutional purposes.
Information obtained through this evaluation is used to revise these goals and services and
improve their achievement. (See also 8.4)
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Standard Six
Teaching, Learning, and Scholarship

The institution supports teaching and learning through a well-qualified faculty and academic staff,
who, in structures and processes appropriate to the institution, collectively ensure the quality of
instruction and support for student learning. Scholarship, research, and creative activities receive
support appropriate to the institution’s mission. The institution’s faculty has primary responsibility
for advancing the institution’s academic purposes through teaching, learning, and scholarship.

Faculty and Academic Staff

6.1 Faculty categories (e.g., full-time, part-time, clinical, research, adjunct) are clearly defined by the
institution as is the role of each category in fulfilling the institution’s mission. All faculty are
appropriately integrated into the department and institution and have appropriate opportunities
for professional development. Where teaching assistants are employed, the institution carefully
selects, trains, supervises, and evaluates them. The composition of the faculty reflects the
institution’s mission, programs, and student body and is periodically reviewed. The institution’s
use of all categories of faculty and teaching assistants to conduct instruction is regularly assessed,
properly overseen, and consistent with its mission.

6.2 There are an adequate number of faculty and academic staff, including librarians, advisors, and
instructional designers, whose time commitment to the institution is sufficient to assure the
accomplishment of class and out-of-class responsibilities essential for the fulfillment of institutional
mission and purposes. Responsibilities include instruction, accessibility to students, and the
systematic understanding of effective teaching/learning processes and outcomes in courses and
programs for which they share responsibility; additional duties may include, e.g., student
advisement, academic planning, and participation in policy-making, course and curricular
development, research, and institutional governance. (See also 3.15)

6.3 The preparation and qualifications of all faculty and academic staff are appropriate to the nature
of their assignments. Qualifications are measured by advanced degrees held, evidence of
scholarship, advanced study, creative activities, and teaching abilities, as well as relevant
professional experience, training, and credentials.

6.4 The institution employs an open and orderly process for recruiting and appointing its faculty.
Faculty participate in the search process for continuing members of the instructional staff.

6.5 The institution ensures equal employment opportunity consistent with legal requirements and any
other dimensions of its choosing; compatible with its mission and purposes, it addresses its own
goals for the achievement of diversity among its faculty and academic staff. Hiring reflects the
effectiveness of this process and results in a variety of academic and professional backgrounds,
training, and experience. Each prospective hire is provided with a written agreement that states
explicitly the nature and term of the initial appointment and, when applicable, institutional
considerations that might preclude or limit future appointments.

6.6 Salaries and benefits are set at levels that ensure the institution’s continued ability to attract and
retain appropriately qualified faculty and academic staff whose profiles are consistent with the
institution’s mission and purposes. Faculty and academic staff are provided with substantial
opportunities for continued professional development throughout their careers.

6.7 Faculty assignments are consistent with the institution’s mission and purposes. They are
equitably determined to allow faculty adequate time to provide effective instruction, advise and
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6.8

6.9

6.10

6.11

6.12

6.13

6.14

evaluate students, contribute to program and institutional assessment and improvement,
continue professional growth, and participate in scholarship, research, creative activities, and
service compatible with the mission and purposes of the institution. Faculty assignments and
workloads are reappraised periodically and adjusted as institutional conditions change.

In a handbook or in other written documents that are current and readily available, the
institution defines the responsibilities of faculty and other members of the instructional team; the
criteria for their recruitment, appointment, retention, evaluation, promotion, and, if applicable,
tenure; and policies for resolving grievances.

The institution has a statement of expectations and processes to ensure that faculty act
responsibly and ethically, observe the established conditions of their employment, and otherwise
function in a manner consistent with the mission and purposes of the institution.

Faculty are demonstrably effective in carrying out their assigned responsibilities. The institution
employs effective procedures for the regular evaluation of appointments, performance, and
retention. The evaluative criteria reflect the mission and purposes of the institution and the
importance it attaches to the various responsibilities of, e.g., teaching, advising, assessment,
scholarship, creative activities, research, and professional and community service. The institution
has equitable and broad-based procedures for such evaluation in which its expectations are stated
clearly and weighted appropriately for use in the evaluative process.

The institution defines the scholarly expectations for faculty consistent with its mission and
purposes and the level of degrees offered. Through their scholarly pursuits, all faculty are
current in the theory, knowledge, skills, and pedagogy of their discipline or profession.
Scholarship and instruction are mutually supportive.

The institution protects and fosters academic freedom for all faculty regardless of rank or term of
appointment.

When instruction, advising, and support for students are carried out by a variety of faculty and
academic and other professionals, the institution ensures that personnel in each category have the
academic and professional qualifications appropriate to their roles. The governance system
ensures that the experiences and data gathered by each group are coordinated, shared, and
reviewed collectively for purposes of improving the academic program and services for students.

The institution periodically evaluates the sufficiency of and support for academic staff and their
effectiveness in teaching and advising, scholarship, service, and as appropriate to institutional
mission, research and creative activity. The results of these evaluations are used to enhance
fulfillment of the institution’s mission.

Teaching and Learning

6.15

6.16

The content and methods of instruction meet generally accepted academic and professional
standards and expectations, and considerations of educational improvement are informed by a
shared understanding of what and how students are learning in their academic program.

Instructional techniques and delivery systems are compatible with and serve to further the
mission and purposes of the institution as well as the learning goals of academic programs and
objectives of individual courses. Methods of instruction are appropriate to the students’
capabilities and learning needs.
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6.17

6.18

6.19

6.20

20

The institution endeavors to enhance the quality of teaching and learning wherever and however
courses and programs are offered. It encourages experimentation to improve instruction. The
effectiveness of instruction is periodically and systematically assessed using valid procedures; the
results are used to improve instruction. Faculty and academic staff accept their responsibility to
improve instructional effectiveness. Adequate support is provided to accomplish this task.

Students in each major are taught by a variety of faculty to ensure their exposure to different
academic strengths and viewpoints. The institution offering multiple sections of the same course
ensures an appropriate balance between consistency in learning outcomes and flexibility,
allowing students to benefit from individual faculty members’ expertise and teaching style.

The institution’s system of academic advising meets student needs for information and advice
compatible with its educational objectives. The quality of advising is assured regardless of the
location of instruction or the mode of delivery.

Consistent with its mission and purposes, the institution provides support for scholarship,
research, and creative activities. Faculty and students undertake research to an extent reflective
of the level and nature of the degrees awarded. Policies and procedures related to research are
communicated throughout the institution.





Institutional Resources

Standard Seven
Institutional Resources

The institution has sufficient human, financial, information, physical, and technological resources and
capacity to support its mission. Through periodic evaluation, the institution demonstrates that its
resources are sufficient to sustain the quality of its educational program and to support institutional
improvement now and in the foreseeable future. The institution demonstrates, through verifiable
internal and external evidence, its financial capacity to graduate its entering class. The institution
administers its resources in an ethical manner and assures effective systems of enterprise risk
management, regulatory compliance, internal controls, and contingency management.

Human Resources
7.1 The institution employs sufficient and qualified personnel to fulfill its mission.

7.2 Human resources policies are readily available, consistently applied, and periodically reviewed.
Policies provide for the fair redress of grievances.

7.3 Terms of employment are clear, and compensation is adequate to ensure that the institution can
attract and retain qualified administrators, faculty, and staff. The institution employs effective
procedures for the regular evaluation of all personnel. The institution ensures sufficient
opportunities for professional development for administrators, faculty, and staff.

Financial Resources

74 The institution preserves and enhances available financial resources sufficient to support its
mission. It manages its financial resources and allocates them in a way that reflects its mission
and purposes. It demonstrates the ability to respond to financial emergencies and unforeseen
circumstances.

7.5 The institution is financially stable. Ostensible financial stability is not achieved at the expense of
educational quality. Its stability and viability are not unduly dependent upon vulnerable
financial resources or an historically narrow base of support.

7.6 The institution’s multi-year financial planning is realistic and reflects the capacity of the
institution to depend on identified sources of revenue and ensure the advancement of
educational quality and services for students.

7.7 The governing board reviews and approves the institution’s financial plans based on multi-year
analysis and financial forecasting.

7.8 The board retains appropriate autonomy in all budget and finance matters; this includes
institutions that depend on financial support from a sponsoring entity (state, church, or other
private or public entity).

79 All or substantially all of the institution’s resources are devoted to the support of its education,
research, and service programs. The institution’s financial records clearly relate to its educational
activities.

710  The institution and its governing board regularly and systematically review the effectiveness of

the institution’s financial aid policy and practices in advancing the institution’s mission and
helping to ensure that the institution enrolls and supports the student body it seeks to serve.
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711

712

7.13

7.14

7.15

7.16

717

7.18

7.19

The institution ensures that it has sufficient professionally qualified finance staff, led by a chief
financial officer whose primary responsibility to the institution is reflected in the organizational
chart.

The institution ensures the integrity of its finances through prudent financial management and
organization, a well-organized budget process, appropriate internal control mechanisms, risk
assessment, and timely financial reporting to internal and external constituency groups,
providing a basis for sound financial decision-making.

The institution establishes and implements its budget after appropriate consultation with
relevant constituencies in accord with realistic overall planning that provides for the appropriate
integration of academic, student service, fiscal, development, information, technology, and
physical resource priorities to advance its educational objectives.

The institution’s financial planning, including contingency planning, is integrated with overall
planning and evaluation processes. The institution demonstrates its ability to analyze its
financial condition and understand the opportunities and constraints that will influence its
financial condition and acts accordingly. It reallocates resources as necessary to achieve its
purposes and objectives. The institution implements a realistic plan for addressing issues raised
by the existence of any operating deficit.

Opportunities identified for new sources of revenue are reviewed by the administration and
board to ensure the integrity of the institution and the quality of the academic program are
maintained and enhanced. The institution planning a substantive change demonstrates the
financial and administrative capacity to ensure that the new initiative meets the standards of
quality of the institution and the Commission’s Standards.

Institutional and board leadership ensure the institution’s ethical oversight of its financial
resources and practices.

The institution prepares financial statements in accordance with accounting principles generally
accepted in the U.S. The annual audit is prepared by an auditor external to the institution in
accord with generally accepted auditing standards adopted by the American Institute of Certified
Public Accountants. Board policies and institutional practices ensure the independence and
objectivity of the auditor and the appropriate consideration of the audit by the governing board.
For institutions whose financial statements are included and audited as part of a larger system or
corporation, the system or corporation financial statements disclose separate statements for the
institution to support a determination regarding the sufficiency and stability of the institution’s
financial resources. In all cases, the audit and management letter are appropriately reviewed by
the institution’s administration and governing board who take appropriate action on resulting
recommendations or conclusions.

The institution directs its fundraising efforts toward the fulfillment of institutional purposes and
conducts them in accordance with policies that stipulate the conditions and terms under which
gifts are solicited and accepted. The institution accurately represents itself and its capacities and
needs to prospective donors and accurately portrays the impact that their gifts can reasonably be
expected to have. Gifts are promptly directed toward donors’ intentions.

All fiscal policies, including those related to budgeting, investments, insurance, risk
management, contracts and grants, internal transfers and borrowing, fundraising, and other
institutional advancement and development activities, are clearly stated in writing and
consistently implemented in compliance with ethical and sound financial practices.
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7.20

The institution has in place appropriate internal and external mechanisms to evaluate its financial
status including fiscal condition, working capital, capital projects, cash flow requirements, and
financial management. The institution uses the results of these activities for improvement and to
maintain institutional integrity.

Information, Physical, and Technological Resources

7.21

7.22

7.23

7.24

7.25

7.26

The institution has sufficient and appropriate information, physical, and technological resources
necessary for the achievement of its purposes wherever and however its academic programs are
offered. It devotes sufficient resources to maintain and enhance its information, physical, and
technological resources. (See also 4.10)

The institution provides access to library and information resources, services, facilities, and
qualified staff sufficient to support its teaching and learning environments and its research and
public service mission as appropriate.

Facilities are constructed and maintained in accordance with legal requirements to ensure access,
safety, security, and a healthy environment with consideration for environmental and ecological
concerns.

The institution’s physical and electronic environments provide an atmosphere conducive to
study and research.

The institution demonstrates the effectiveness of its policies and procedures in ensuring the
reliability of its technology systems, the integrity and security of data, and the privacy of
individuals. The institution establishes and applies clear policies and procedures and monitors
and responds to illegal or inappropriate uses of its technology systems and resources. It has
regularly updated disaster planning and recovery policies and procedures.

The institution uses information technology sufficient to ensure its efficient ability to plan,
administer, and evaluate its program and services.
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Standard Eight
Educational Effectiveness

The institution demonstrates its effectiveness by ensuring satisfactory levels of student achievement
on mission-appropriate student outcomes. Based on verifiable information, the institution
understands what its students have gained as a result of their education and has useful evidence about
the success of its recent graduates. This information is used for planning and improvement, resource
allocation, and to inform the public about the institution. Student achievement is at a level
appropriate for the degree awarded.

8.1

8.2

8.3

8.4

8.5

8.6

8.7

8.8

8.9

The institution enrolling multiple student bodies, by degree level, location, modality, or other
variables, develops and uses the data, evidence, and information below for each student body.

The institution provides clear public statements about what students are expected to gain from
their education, academically and, as appropriate to the institution’s mission, along other
dimensions (e.g., civic engagement, religious formation, global awareness). Goals for students’
education reflect the institution’s mission, the level and range of degrees and certificates offered,
and the general expectations of the larger academic community.

Assessment of learning is based on verifiable statements of what students are expected to gain,
achieve, demonstrate, or know by the time they complete their academic program. The process
of understanding what and how students are learning focuses on the course, competency,
program, and institutional level. Assessment has the support of the institution’s academic and
institutional leadership and the systematic involvement of faculty and appropriate staff.

The institution with stated goals for students’ co-curricular learning systematically assesses their
achievement. (See also 5.8, 5.20)

The institution uses a variety of quantitative and qualitative methods and direct and indirect
measures to understand the experiences and learning outcomes of its students, employing
external perspectives including, as appropriate, benchmarks and peer comparisons.

The institution defines measures of student success and levels of achievement appropriate to its
mission, modalities and locations of instruction, and student body, including any specifically
recruited populations. These measures include rates of progression, retention, transfer, and
graduation; default and loan repayment rates; licensure passage rates; and employment. (See also
2.2,5.6,9.24)

The institution uses additional quantitative measures of success, such as further education, civic
participation, religious formation, and others, as appropriate to its mission, to understand the
success of its recent graduates. Information from students and former students is regularly
considered. (See also 2.2, 9.24)

The results of assessment and quantitative measures of student success are a demonstrable factor
in the institution’s efforts to improve the learning opportunities and results for students.

The institution devotes appropriate attention to ensuring that its methods of understanding
student learning and student success are valid and useful to improve programs and services for
students and to inform the public.
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8.10

The institution integrates the findings of its assessment process and measures of student success
into its program evaluation activities and uses the findings to inform its planning and resource
allocation and to establish claims the institution makes to students and prospective students. (See
also 9.24)
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Standard Nine
Integrity, Transparency, and Public Disclosure

The institution subscribes to and advocates high ethical standards in the management of its affairs
and in its dealings with students, prospective students, faculty, staff, its governing board, external
agencies and organizations, and the general public. Through its policies and practices, the institution
endeavors to exemplify the values it articulates in its mission and related statements. In presenting
the institution to students, prospective students, and other members of the public, the institutional
website provides information that is complete, accurate, timely, readily accessible, clear, and sufficient
for intended audiences to make informed decisions about the institution.

Integrity

9.1 The institution expects that members of its community, including the board, administration,
faculty, staff, and students, will act responsibly, ethically, and with integrity; and it systematically
supports the pursuit thereof. Institutional leadership fosters an atmosphere where issues of
integrity can be openly considered, and members of the institutional community understand and
assume their responsibilities in the pursuit of integrity.

9.2 Truthfulness, clarity, and fairness characterize the institution’s relations with all internal and
external constituencies. Adequate provision is made to ensure academic honesty. Appropriate
policies and procedures are in effect and periodically reviewed for matters including intellectual
property rights, the avoidance of conflict of interest, privacy rights, and fairness in dealing with
students, faculty, and staff. The institution’s educational policies and procedures are equitably
applied to all its students.

9.3 The institution is committed to the free pursuit and dissemination of knowledge. It assures
faculty and students the freedom to teach and study, to examine all pertinent data, to question
assumptions, and to be guided by the evidence of scholarly research.

9.4 The institution observes the spirit as well as the letter of applicable legal requirements. It has a
charter and/or other formal authority from the appropriate governmental agency authorizing it
to grant all degrees it awards; it has the necessary operating authority for each jurisdiction in
which it conducts activities; and it operates within this authority.

9.5 The institution adheres to non-discriminatory policies and practices in recruitment, admissions,
employment, evaluation, disciplinary action, and advancement. It fosters an inclusive
atmosphere within the institutional community that respects and supports people of diverse
characteristics and backgrounds.

9.6 The institution manages its academic, research and service programs, administrative operations,
responsibilities to students, and interactions with prospective students with honesty and
integrity.

9.7 The institution is responsible for all activities that are sponsored by the institution or carry its

name. These activities are compatible with the institution’s mission and are administered within
its organizational structure. The institution assumes responsibility for the appropriateness and
integrity of such activities.

9.8 The institution has established and publicizes clear policies ensuring institutional integrity.

Included among them are appropriate policies and procedures for the fair resolution of
grievances brought by faculty, staff, or students.
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9.9

9.10

9.11

The pursuit of institutional integrity is strengthened through the application of findings from
periodic and episodic assessments of the policies and conditions that support the achievement of
these aims among members of the institutional community.

In its relationships with the Commission on Institutions of Higher Education, the institution
demonstrates honesty and integrity, and it complies with the Commission’s Standards, policies,
Requirements of Affiliation, and requests. It notifies the Commission regarding adverse events.

In addition to the considerations stated in this Standard, the institution adheres to those
requirements related to institutional integrity embodied in all other Commission Standards.

Transparency

9.12

9.13

9.14

9.15

9.16

9.17

The information published by the institution on its website is readily accessible and sufficient to
allow students and prospective students to make informed decisions about their education. The
institution’s public website includes the information specified elsewhere in this Standard (9.18-
9.27).

The institution provides sufficient information to the public about its processes for admissions,
employment, grading, assessment, student discipline, and the consideration of complaints and
appeals.

The institution is responsive to reasonable requests for information about itself and informs the
public about how inquiries can be addressed. The institution provides notice as to the
availability of its most recent audited financial statement or a fair summary thereof.

All forms of print and digital communications officially representing the institution are consistent
with catalogue content and accurately portray the conditions and opportunities available at the
institution. Institutions ensure the availability of archival editions of catalogues, regardless of
their format.

The institution has readily available valid documentation for any statements and promises
regarding such matters as program excellence, learning outcomes, success in placement, and
achievements of graduates or faculty.

Through a systematic process of periodic review, the institution ensures that its print and digital
publications are complete, accurate, available, readily accessible, and current. The results of the
review are used for improvement.

Public Disclosure

9.18

9.19

The institution’s catalogue describes the institution consistent with its mission statement and sets
forth the obligations and responsibilities of both students and the institution.

The institution publishes its mission, objectives, and expected educational outcomes; its status as
a public or independent institution; if independent, its status as a not-for-profit or for-profit
institution; any religious affiliation; requirements and procedures and policies related to
admissions and the transfer of credit; a list of institutions with which it has articulation
agreements; student fees, charges and refund policies; rules and regulations for student conduct;
procedures for student appeals and complaints; other items related to attending or withdrawing
from the institution; academic programs, courses currently offered, and other available
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9.20

9.21

9.22

9.23

9.24

9.25

9.26

9.27

28

educational opportunities; academic policies and procedures; and the requirements for degrees
or other forms of academic recognition. (See also 4.38)

The institution publishes a list of its continuing faculty, indicating departmental or program
affiliation, showing degrees held and the institutions granting them. The names and positions of
administrative officers, and the names and principal affiliations of members of the governing
board are also included.

The institution publishes the locations and programs available at branch campuses and other
instructional locations, including those overseas operations at which students can enroll for a
degree, along with a description of the programs and services available at each location.

The institution clearly indicates those programs, courses, services, and personnel not available
during a given academic year. It does not list as current any courses not taught for two
consecutive years that will not be taught during the third consecutive year.

The institution publishes a description of the size and characteristics of the student body, the
campus setting, the availability of academic and other support services, the range of co-curricular
and non-academic opportunities available to students, and those institutional learning and
physical resources from which a student can reasonably be expected to benefit.

The institution publishes statements of its goals for students’ education and the success of
students in achieving those goals. Information on student success includes rates of retention and
graduation and other measures of student success appropriate to institutional mission. If
applicable, recent information on passage rates for licensure examinations is also published. (See
also 8.6, 8.7, 8.10)

The institution publishes information about the total cost of education and net price, including
the availability of financial aid and the typical length of study. The expected amount of student
debt upon graduation and the institution’s cohort default and loan repayment rates are published
to help students and prospective students make informed decisions. (See also 5.14)

The institution ensures that when students, prospective students, or members of the public are
interacting with an individual acting on behalf of the institution through a contractual or other
written agreement, the relationship of that individual to the institution is clear.

The institution’s statements about its current accredited status are accurately and explicitly
worded. An institution placed on probation by the Commission discloses this status in all print
and digital publications in which the institution’s accreditation is mentioned.
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Introduction

This Framework for Information Literacy for Higher Education (Framework) grows out of a belief that
information literacy as an educational reform movement will realize its potential only through a richer,
more complex set of core ideas. During the fifteen years since the publication of the Information Literacy
Competency Standards for Higher Education,* academic librarians and their partners in higher education
associations have developed learning outcomes, tools, and resources that some institutions have deployed
to infuse information literacy concepts and skills into their curricula. However, the rapidly changing
higher education environment, along with the dynamic and often uncertain information ecosystem in
which all of us work and live, require new attention to be focused on foundational ideas about that
ecosystem. Students have a greater role and responsibility in creating new knowledge, in understanding
the contours and the changing dynamics of the world of information, and in using information, data, and
scholarship ethically. Teaching faculty have a greater responsibility in designing curricula and
assignments that foster enhanced engagement with the core ideas about information and scholarship
within their disciplines. Librarians have a greater responsibility in identifying core ideas within their own
knowledge domain that can extend learning for students, in creating a new cohesive curriculum for
information literacy, and in collaborating more extensively with faculty.

The Framework offered here is called a framework intentionally because it is based on a cluster of
interconnected core concepts, with flexible options for implementation, rather than on a set of standards
or learning outcomes, or any prescriptive enumeration of skills. At the heart of this Framework are
conceptual understandings that organize many other concepts and ideas about information, research, and
scholarship into a coherent whole. These conceptual understandings are informed by the work of Wiggins
and McTighe,” which focuses on essential concepts and questions in developing curricula, and also by
threshold concepts,® which are those ideas in any discipline that are passageways or portals to enlarged
understanding or ways of thinking and practicing within that discipline. This Framework draws upon an
ongoing Delphi Study that has identified several threshold concepts in information literacy,* but the
Framework has been molded using fresh ideas and emphases for the threshold concepts. Two added
elements illustrate important learning goals related to those concepts: knowledge practices,” which are
demonstrations of ways in which learners can increase their understanding of these information literacy
concepts, and dispositions,6 which describe ways in which to address the affective, attitudinal, or valuing
dimension of learning. The Framework is organized into six frames, each consisting of a concept central
to information literacy, a set of knowledge practices, and a set of dispositions. The six concepts that
anchor the frames are presented alphabetically:

Authority Is Constructed and Contextual
Information Creation as a Process
Information Has Value

Research as Inquiry

Scholarship as Conversation

Searching as Strategic Exploration

Neither the knowledge practices nor the dispositions that support each concept are intended to prescribe
what local institutions should do in using the Framework; each library and its partners on campus will
need to deploy these frames to best fit their own situation, including designing learning outcomes. For the
same reason, these lists should not be considered exhaustive.

In addition, this Framework draws significantly upon the concept of metaliteracy,’” which offers a
renewed vision of information literacy as an overarching set of abilities in which students are consumers
and creators of information who can participate successfully in collaborative spaces.® Metaliteracy
demands behavioral, affective, cognitive, and metacognitive engagement with the information ecosystem.
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This Framework depends on these core ideas of metaliteracy, with special focus on metacognition,” or
critical self-reflection, as crucial to becoming more self-directed in that rapidly changing ecosystem.

Because this Framework envisions information literacy as extending the arc of learning throughout
students’ academic careers and as converging with other academic and social learning goals, an expanded
definition of information literacy is offered here to emphasize dynamism, flexibility, individual growth,
and community learning:

Information literacy is the set of integrated abilities encompassing the reflective discovery of
information, the understanding of how information is produced and valued, and the use of
information in creating new knowledge and participating ethically in communities of learning.

The Framework opens the way for librarians, faculty, and other institutional partners to redesign
instruction sessions, assignments, courses, and even curricula; to connect information literacy with
student success initiatives; to collaborate on pedagogical research and involve students themselves in that
research; and to create wider conversations about student learning, the scholarship of teaching and
learning, and the assessment of learning on local campuses and beyond.

Notes

1. Association of College & Research Libraries, Information Literacy Competency Standards for Higher Education
(Chicago, 2000).

2. Grant Wiggins and Jay McTighe. Understanding by Design. (Alexandria, VA: Association for Supervision and
Curriculum Development, 2004).

3. Threshold concepts are core or foundational concepts that, once grasped by the learner, create new perspectives and
ways of understanding a discipline or challenging knowledge domain. Such concepts produce transformation within the
learner; without them, the learner does not acquire expertise in that field of knowledge. Threshold concepts can be
thought of as portals through which the learner must pass in order to develop new perspectives and wider
understanding. Jan H. F. Meyer, Ray Land, and Caroline Baillie. “Editors’ Preface.” In Threshold Concepts and
Transformational Learning, edited by Jan H. F. Meyer, Ray Land, and Caroline Baillie, ix—xlii. (Rotterdam,
Netherlands: Sense Publishers, 2010).

4. For information on this unpublished, in-progress Delphi Study on threshold concepts and information literacy,
conducted by Lori Townsend, Amy Hofer, Silvia Lu, and Korey Brunetti, see http://www.ilthresholdconcepts.com/.
Lori Townsend, Korey Brunetti, and Amy R. Hofer. “Threshold Concepts and Information Literacy.” portal: Libraries
and the Academy 11, no. 3 (2011): 853-69.

5. Knowledge practices are the proficiencies or abilities that learners develop as a result of their comprehending a
threshold concept.

6. Generally, a disposition is a tendency to act or think in a particular way. More specifically, a disposition is a cluster of
preferences, attitudes, and intentions, as well as a set of capabilities that allow the preferences to become realized in a
particular way. Gavriel Salomon. “To Be or Not to Be (Mindful).” Paper presented at the American Educational
Research Association Meetings, New Orleans, LA, 1994.

7. Metaliteracy expands the scope of traditional information skills (determine, access, locate, understand, produce, and
use information) to include the collaborative production and sharing of information in participatory digital
environments (collaborate, produce, and share). This approach requires an ongoing adaptation to emerging technologies
and an understanding of the critical thinking and reflection required to engage in these spaces as producers,
collaborators, and distributors. Thomas P. Mackey and Trudi E. Jacobson. Metaliteracy: Reinventing Information
Literacy to Empower Learners. (Chicago: Neal-Schuman, 2014).

8. Thomas P. Mackey and Trudi E. Jacobson. “Reframing Information Literacy as a Metaliteracy.” College and Research
Libraries 72, no. 1 (2011): 62-78.

9. Metacognition is an awareness and understanding of one’s own thought processes. It focuses on how people learn and
process information, taking into consideration people’s awareness of how they learn. (Jennifer A. Livingston.
“Metacognition: An Overview.” Online paper, State University of New York at Buffalo, Graduate School of Education,
1997. http://gse.buffalo.edu/fas/shuell/cep564/metacog.htm.)
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Authority Is Constructed and Contextual

Information resources reflect their creators’ expertise and credibility, and are evaluated based on
the information need and the context in which the information will be used. Authority is
constructed in that various communities may recognize different types of authority. It is contextual
in that the information need may help to determine the level of authority required.

Experts understand that authority is a type of influence recognized or exerted within a community. Experts
view authority with an attitude of informed skepticism and an openness to new perspectives, additional voices,
and changes in schools of thought. Experts understand the need to determine the validity of the information
created by different authorities and to acknowledge biases that privilege some sources of authority over others,
especially in terms of others’ worldviews, gender, sexual orientation, and cultural orientations. An
understanding of this concept enables novice learners to critically examine all evidence—be it a short blog post
or a peer-reviewed conference proceeding—and to ask relevant questions about origins, context, and suitability
for the current information need. Thus, novice learners come to respect the expertise that authority represents
while remaining skeptical of the systems that have elevated that authority and the information created by it.
Experts know how to seek authoritative voices but also recognize that unlikely voices can be authoritative,
depending on need. Novice learners may need to rely on basic indicators of authority, such as type of
publication or author credentials, where experts recognize schools of thought or discipline-specific paradigms.

Knowledge Practices

Learners who are developing their information literate abilities

o define different types of authority, such as subject expertise (e.g., scholarship), societal position
(e.g., public office or title), or special experience (e.g., participating in a historic event);

e use research tools and indicators of authority to determine the credibility of sources,
understanding the elements that might temper this credibility;

e understand that many disciplines have acknowledged authorities in the sense of well-known
scholars and publications that are widely considered “standard,” and yet, even in those situations,
some scholars would challenge the authority of those sources;

e recognize that authoritative content may be packaged formally or informally and may include
sources of all media types;

e acknowledge they are developing their own authoritative voices in a particular area and recognize
the responsibilities this entails, including seeking accuracy and reliability, respecting intellectual
property, and participating in communities of practice;

e understand the increasingly social nature of the information ecosystem where authorities actively
connect with one another and sources develop over time.

Dispositions
Learners who are developing their information literate abilities

e develop and maintain an open mind when encountering varied and sometimes conflicting perspectives;

e motivate themselves to find authoritative sources, recognizing that authority may be conferred or
manifested in unexpected ways;

o develop awareness of the importance of assessing content with a skeptical stance and with a self-
awareness of their own biases and worldview;

e (question traditional notions of granting authority and recognize the value of diverse ideas and
worldviews;

e are conscious that maintaining these attitudes and actions requires frequent self-evaluation.
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Information Creation as a Process

Information in any format is produced to convey a message and is shared via a selected delivery
method. The iterative processes of researching, creating, revising, and disseminating information
vary, and the resulting product reflects these differences.

The information creation process could result in a range of information formats and modes of delivery, so
experts look beyond format when selecting resources to use. The unique capabilities and constraints of
each creation process as well as the specific information need determine how the product is used. Experts
recognize that information creations are valued differently in different contexts, such as academia or the
workplace. Elements that affect or reflect on the creation, such as a pre- or post-publication editing or
reviewing process, may be indicators of quality. The dynamic nature of information creation and
dissemination requires ongoing attention to understand evolving creation processes. Recognizing the
nature of information creation, experts look to the underlying processes of creation as well as the final
product to critically evaluate the usefulness of the information. Novice learners begin to recognize the
significance of the creation process, leading them to increasingly sophisticated choices when matching
information products with their information needs.

Knowledge Practices

Learners who are developing their information literate abilities

e articulate the capabilities and constraints of information developed through various creation
processes;

e assess the fit between an information product’s creation process and a particular information
need;

e articulate the traditional and emerging processes of information creation and dissemination in a
particular discipline;

e recognize that information may be perceived differently based on the format in which it is

packaged:;

recognize the implications of information formats that contain static or dynamic information;

monitor the value that is placed upon different types of information products in varying contexts;

transfer knowledge of capabilities and constraints to new types of information products;

develop, in their own creation processes, an understanding that their choices impact the purposes

for which the information product will be used and the message it conveys.

Dispositions
Learners who are developing their information literate abilities

e areinclined to seek out characteristics of information products that indicate the underlying
creation process;

e value the process of matching an information need with an appropriate product;

e accept that the creation of information may begin initially through communicating in a range of
formats or modes;

e accept the ambiguity surrounding the potential value of information creation expressed in
emerging formats or modes;

e resist the tendency to equate format with the underlying creation process;

o understand that different methods of information dissemination with different purposes are
available for their use.
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Information Has Value

Information possesses several dimensions of value, including as a commodity, as a means of
education, as a means to influence, and as a means of negotiating and understanding the world.
Legal and socioeconomic interests influence information production and dissemination.

The value of information is manifested in various contexts, including publishing practices, access to
information, the commaodification of personal information, and intellectual property laws. The novice
learner may struggle to understand the diverse values of information in an environment where “free”
information and related services are plentiful and the concept of intellectual property is first encountered
through rules of citation or warnings about plagiarism and copyright law. As creators and users of
information, experts understand their rights and responsibilities when participating in a community of
scholarship. Experts understand that value may be wielded by powerful interests in ways that marginalize
certain voices. However, value may also be leveraged by individuals and organizations to effect change
and for civic, economic, social, or personal gains. Experts also understand that the individual is
responsible for making deliberate and informed choices about when to comply with and when to contest
current legal and socioeconomic practices concerning the value of information.

Knowledge Practices

Learners who are developing their information literate abilities

e give credit to the original ideas of others through proper attribution and citation;

o understand that intellectual property is a legal and social construct that varies by culture;

e articulate the purpose and distinguishing characteristics of copyright, fair use, open access, and
the public domain;

e understand how and why some individuals or groups of individuals may be underrepresented or
systematically marginalized within the systems that produce and disseminate information;

e recognize issues of access or lack of access to information sources;

e decide where and how their information is published,

e understand how the commaodification of their personal information and online interactions affects
the information they receive and the information they produce or disseminate online;

e make informed choices regarding their online actions in full awareness of issues related to
privacy and the commodification of personal information.

Dispositions
Learners who are developing their information literate abilities

respect the original ideas of others;

value the skills, time, and effort needed to produce knowledge;

see themselves as contributors to the information marketplace rather than only consumers of it;
are inclined to examine their own information privilege.
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Research as Inquiry

Research is iterative and depends upon asking increasingly complex or new questions whose
answers in turn develop additional questions or lines of inquiry in any field.

Experts see inquiry as a process that focuses on problems or questions in a discipline or between
disciplines that are open or unresolved. Experts recognize the collaborative effort within a discipline to
extend the knowledge in that field. Many times, this process includes points of disagreement where debate
and dialogue work to deepen the conversations around knowledge. This process of inquiry extends
beyond the academic world to the community at large, and the process of inquiry may focus upon
personal, professional, or societal needs. The spectrum of inquiry ranges from asking simple questions
that depend upon basic recapitulation of knowledge to increasingly sophisticated abilities to refine
research questions, use more advanced research methods, and explore more diverse disciplinary
perspectives. Novice learners acquire strategic perspectives on inquiry and a greater repertoire of
investigative methods.

Knowledge Practices

Learners who are developing their information literate abilities

o formulate questions for research based on information gaps or on reexamination of existing,
possibly conflicting, information;

e determine an appropriate scope of investigation;

deal with complex research by breaking complex questions into simple ones, limiting the scope of

investigations;

use various research methods, based on need, circumstance, and type of inquiry;

monitor gathered information and assess for gaps or weaknesses;

organize information in meaningful ways;

synthesize ideas gathered from multiple sources;

draw reasonable conclusions based on the analysis and interpretation of information.

Dispositions
Learners who are developing their information literate abilities

consider research as open-ended exploration and engagement with information;

appreciate that a question may appear to be simple but still disruptive and important to research;
value intellectual curiosity in developing questions and learning new investigative methods;
maintain an open mind and a critical stance;

value persistence, adaptability, and flexibility and recognize that ambiguity can benefit the
research process;

seek multiple perspectives during information gathering and assessment;

seek appropriate help when needed:;

follow ethical and legal guidelines in gathering and using information;

demonstrate intellectual humility (i.e., recognize their own intellectual or experiential
limitations).
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Scholarship as Conversation

Communities of scholars, researchers, or professionals engage in sustained discourse with new
insights and discoveries occurring over time as a result of varied perspectives and interpretations.

Research in scholarly and professional fields is a discursive practice in which ideas are formulated, debated,
and weighed against one another over extended periods of time. Instead of seeking discrete answers to
complex problems, experts understand that a given issue may be characterized by several competing
perspectives as part of an ongoing conversation in which information users and creators come together and
negotiate meaning. Experts understand that, while some topics have established answers through this process,
a query may not have a single uncontested answer. Experts are therefore inclined to seek out many
perspectives, not merely the ones with which they are familiar. These perspectives might be in their own
discipline or profession or may be in other fields. While novice learners and experts at all levels can take part
in the conversation, established power and authority structures may influence their ability to participate and
can privilege certain voices and information. Developing familiarity with the sources of evidence, methods,
and modes of discourse in the field assists novice learners to enter the conversation. New forms of scholarly
and research conversations provide more avenues in which a wide variety of individuals may have a voice in
the conversation. Providing attribution to relevant previous research is also an obligation of participation in the
conversation. It enables the conversation to move forward and strengthens one’s voice in the conversation.

Knowledge Practices

Learners who are developing their information literate abilities

e cite the contributing work of others in their own information production;

e contribute to scholarly conversation at an appropriate level, such as local online community,
guided discussion, undergraduate research journal, conference presentation/poster session;

e identify barriers to entering scholarly conversation via various venues;

o critically evaluate contributions made by others in participatory information environments;

e identify the contribution that particular articles, books, and other scholarly pieces make to
disciplinary knowledge;

e summarize the changes in scholarly perspective over time on a particular topic within a specific
discipline;

e recognize that a given scholarly work may not represent the only - or even the majority -
perspective on the issue.

Dispositions
Learners who are developing their information literate abilities

e recognize they are often entering into an ongoing scholarly conversation and not a finished
conversation;

o seek out conversations taking place in their research area;

e see themselves as contributors to scholarship rather than only consumers of it;

e recognize that scholarly conversations take place in various venues;

e suspend judgment on the value of a particular piece of scholarship until the larger context for the
scholarly conversation is better understood;

e understand the responsibility that comes with entering the conversation through participatory channels;

o value user-generated content and evaluate contributions made by others;

e recognize that systems privilege authorities and that not having a fluency in the language and
process of a discipline disempowers their ability to participate and engage.

Association of College and Research Libraries (CC BY-NC-SA 4.0) 8 http://www.ala.org/acrl/standards/ilframework



http://www.ala.org/acrl/standards/ilframework



Searching as Strategic Exploration

Searching for information is often nonlinear and iterative, requiring the evaluation of a range of
information sources and the mental flexibility to pursue alternate avenues as new understanding
develops.

The act of searching often begins with a question that directs the act of finding needed information.
Encompassing inquiry, discovery, and serendipity, searching identifies both possible relevant sources as
well as the means to access those sources. Experts realize that information searching is a contextualized,
complex experience that affects, and is affected by, the cognitive, affective, and social dimensions of the
searcher. Novice learners may search a limited set of resources, while experts may search more broadly
and deeply to determine the most appropriate information within the project scope. Likewise, novice
learners tend to use few search strategies, while experts select from various search strategies, depending
on the sources, scope, and context of the information need.

Knowledge Practices

Learners who are developing their information literate abilities

e determine the initial scope of the task required to meet their information needs;

o identify interested parties, such as scholars, organizations, governments, and industries, who
might produce information about a topic and then determine how to access that information;

o utilize divergent (e.g., brainstorming) and convergent (e.g., selecting the best source) thinking
when searching;

e match information needs and search strategies to appropriate search tools;

e design and refine needs and search strategies as necessary, based on search results;

e understand how information systems (i.e., collections of recorded information) are organized in
order to access relevant information;

o use different types of searching language (e.g., controlled vocabulary, keywords, natural
language) appropriately;

e manage searching processes and results effectively.

Dispositions
Learners who are developing their information literate abilities

o exhibit mental flexibility and creativity;

e understand that first attempts at searching do not always produce adequate results;

o realize that information sources vary greatly in content and format and have varying relevance
and value, depending on the needs and nature of the search;

o seek guidance from experts, such as librarians, researchers, and professionals;

e recognize the value of browsing and other serendipitous methods of information gathering;

e persist in the face of search challenges, and know when they have enough information to
complete the information task
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Appendix 1: Implementing the Framework

Suggestions on How to Use the Framework for Information
Literacy for Higher Education

The Framework is a mechanism for guiding the development of information literacy programs within
higher education institutions while also promoting discussion about the nature of key concepts in
information in general education and disciplinary studies. The Framework encourages thinking about how
librarians, faculty, and others can address core or portal concepts and associated elements in the
information field within the context of higher education. The Framework will help librarians contextualize
and integrate information literacy for their institutions and will encourage a deeper understanding

of what knowledge practices and dispositions an information literate student should develop.

The Framework redefines the boundaries of what librarians teach and how they conceptualize

the study of information within the curricula of higher education institutions.

The Framework has been conceived as a set of living documents on which the profession will build. The
key product is a set of frames, or lenses, through which to view information literacy, each of which
includes a concept central to information literacy, knowledge practices, and dispositions. The Association
of College & Research Libraries (ACRL) encourages the library community to discuss the

new Framework widely and to develop resources such as curriculum guides, concept maps, and
assessment instruments to supplement the core set of materials in the frames.

As a first step, ACRL encourages librarians to read through the entire Framework and discuss the
implications of this new approach for the information literacy program at their institution. Possibilities
include convening a discussion among librarians at an institution or joining an online discussion of
librarians. In addition, as one becomes familiar with the frames, consider discussing them with
professionals in the institution’s center for teaching and learning, office of undergraduate education, or
similar departments to see whether some synergies exist between this approach and other institutional
curricular initiatives.

The frames can guide the redesign of information literacy programs for general education courses, for
upper level courses in students” major departments, and for graduate student education. The frames are
intended to demonstrate the contrast in thinking between novice learner and expert in a specific area;
movement may take place over the course of a student’s academic career. Mapping out in what way
specific concepts will be integrated into specific curriculum levels is one of the challenges of
implementing the Framework. ACRL encourages librarians to work with faculty, departmental or college
curriculum committees, instructional designers, staff from centers for teaching and learning, and others to
design information literacy programs in a holistic way.

ACRL realizes that many information literacy librarians currently meet with students via one-shot classes,
especially in introductory level classes. Over the course of a student’s academic program, one-shot
sessions that address a particular need at a particular time, systematically integrated into the curriculum,
can play a significant role in an information literacy program. It is important for librarians and teaching
faculty to understand that the Framework is not designed to be implemented in a single information
literacy session in a student’s academic career; it is intended to be developmentally and systematically
integrated into the student’s academic program at variety of levels. This may take considerable time to
implement fully in many institutions.
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ACRL encourages information literacy librarians to be imaginative and innovative in implementing

the Framework in their institution. The Framework is not intended to be prescriptive but to be used as a
guidance document in shaping an institutional program. ACRL recommends piloting the implementation
of the Framework in a context that is useful to a specific institution, assessing the results and sharing
experiences with colleagues.

How to Use This Framework

e Read and reflect on the entire Framework document.

e Convene or join a group of librarians to discuss the implications of this approach to
information literacy for your institution.

e Reach out to potential partners in your institution, such as departmental curriculum
committees, centers for teaching and learning, or offices of undergraduate or graduate
studies, to discuss how to implement the Framework in your institutional context.

e Using the Framework, pilot the development of information literacy sessions within a
particular academic program in your institution, and assess and share the results with your
colleagues.

e Share instructional materials with other information literacy librarians in the online
repository developed by ACRL.
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Introduction for Faculty and Administrators

Considering Information Literacy

Information literacy is the set of integrated abilities encompassing the reflective discovery of
information, the understanding of how information is produced and valued, and the use of
information in creating new knowledge and participating ethically in communities of learning.

This Framework sets forth these information literacy concepts and describes how librarians as
information professionals can facilitate the development of information literacy by postsecondary
students.

Creating a Framework

ACRL has played a leading role in promoting information literacy in higher education for decades.

The Information Literacy Competency Standards for Higher Education (Standards), first published in
2000, enabled colleges and universities to position information literacy as an essential learning outcome
in the curriculum and promoted linkages with general education programs, service learning, problem-
based learning, and other pedagogies focused on deeper learning. Regional accrediting bodies, the
American Association of Colleges and Universities (AAC&U), and various discipline-specific
organizations employed and adapted the Standards.

It is time for a fresh look at information literacy, especially in light of changes in higher education,
coupled with increasingly complex information ecosystems. To that end, an ACRL Task Force developed
the Framework. The Framework seeks to address the great potential for information literacy as a deeper,
more integrated learning agenda, addressing academic and technical courses, undergraduate research,
community-based learning, and co-curricular learning experiences of entering freshman through
graduation. The Framework focuses attention on the vital role of collaboration and its potential for
increasing student understanding of the processes of knowledge creation and scholarship.

The Framework also emphasizes student participation and creativity, highlighting the importance of these
contributions.

The Framework is developed around a set of “frames,” which are those critical gateway or portal
concepts through which students must pass to develop genuine expertise within a discipline, profession,
or knowledge domain. Each frame includes a knowledge practices section used to demonstrate how the
mastery of the concept leads to application in new situations and knowledge generation. Each frame also
includes a set of dispositions that address the affective areas of learning.
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For Faculty: How to Use the Framework

A vital benefit in using threshold concepts as one of the underpinnings for the Framework is the potential
for collaboration among disciplinary faculty, librarians, teaching and learning center staff, and others.
Creating a community of conversations about this enlarged understanding should engender more
collaboration, more innovative course designs, and a more inclusive consideration of learning within and
beyond the classroom. Threshold concepts originated as faculty pedagogical research within disciplines.
Because information literacy is both a disciplinary and a transdisciplinary learning agenda, using a
conceptual framework for information literacy program planning, librarian-faculty collaboration, and
student co-curricular projects can offer great potential for curricular enrichment and transformation. As a
faculty member, you can take the following approaches:

e Investigate threshold concepts in your discipline and gain an understanding of the approach used
in the Framework as it applies to the discipline you know.

— What are the specialized information skills in your discipline that students should
develop, such as using primary sources (history) or accessing and managing large data sets
(science)?

o Look for workshops at your campus teaching and learning center on the flipped classroom and
consider how such practices could be incorporated into your courses.

— What information and research assignments can students do outside of class to arrive
prepared to apply concepts and conduct collaborative projects?

e Partner with your IT department and librarians to develop new kinds of multimedia assignments
for courses.

— What kinds of workshops and other services should be available for students involved in
multimedia design and production?

o Help students view themselves as information producers, individually and collaboratively.

— In your program, how do students interact with, evaluate, produce, and share information
in various formats and modes?

e Consider the knowledge practices and dispositions in each information literacy frame for possible
integration into your own courses and academic program.

— How might you and a librarian design learning experiences and assignments that will
encourage students to assess their own attitudes, strengths/weaknesses, and knowledge gaps
related to information?
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For Administrators: How to Support the Framework

Through reading the Framework document and discussing it with your institutions’ librarians, you can
begin to focus on the best mechanisms to implement the Framework in your institution. As an
administrator, you can take the following approaches:

e Host or encourage a series of campus conversations about how the institution can incorporate
the Framework into student learning outcomes and supporting curriculum

e Provide the resources to enhance faculty expertise and opportunities for understanding and
incorporating the Framework into the curriculum

e Encourage committees working on planning documents related to teaching and learning (at the
department, program, and institutional levels) to include concepts from the Framework in their
work

e Provide resources to support a meaningful assessment of information literacy of students at
various levels at your institution

e Promote partnerships between faculty, librarians, instructional designers, and others to develop
meaningful ways for students to become content creators, especially in their disciplines
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Appendix 2: Background of the Framework Development

The Information Literacy Competency Standards for Higher Education were published in 2000 and
brought information literacy into higher education conversations and advanced our field. These, like

all ACRL standards, are reviewed cyclically. In July 2011, ACRL appointed a Task Force to decide what,
if anything, to do with the current Standards. In June 2012, that Task Force recommended that the
current Standards be significantly revised. This previous review Task Force made recommendations that
informed the current revision Task Force, formed in 2013, with the following charge:

to update the Information Literacy Competency Standards for Higher Education so they reflect the
current thinking on such things as the creation and dissemination of knowledge, the changing
global higher education and learning environment, the shift from information literacy to
information fluency, and the expanding definition of information literacy to include

multiple literacies, for example, transliteracy, media literacy, digital literacy, etc.

The Task Force released the first version of the Framework in two parts in February and April of 2014
and received comments via two online hearings and a feedback form available online for four weeks. The
committee then revised the document, released the second draft on June 17, 2014, and sought extensive
feedback through a feedback form, two online hearings, an in-person hearing, and analysis of social
media and topical blog posts.

On a regular basis, the Task Force used all of ACRL’s and American Library Association’s (ALA)
communication channels to reach individual members and ALA and ACRL units (committees, sections,
round tables, ethnic caucuses, chapters, and divisions) with updates. The Task Force’s liaison

at ACRL maintained a private e-mail distribution list of over 1,300 individuals who attended a fall, spring,
or summer online forum; provided comments to the February, April, June, or November drafts; or

were otherwise identified as having strong interest and expertise. This included members of the Task
Force that drafted the Standards, leading Library Information Science (LIS) researchers and national
project directors, members of the Information Literacy Rubric Development Team for the Association of
American Colleges & Universities, and Valid Assessment of Learning in Undergraduate Education
initiative. Via all these channels, the Task Force regularly shared updates, invited discussion at virtual and
in-person forums and hearings, and encouraged comments on public drafts of the proposed Framework.

ACRL recognized early on that the effect of any changes to the Standards would be significant both
within the library profession and in higher education more broadly. In addition to general announcements,
the Task Force contacted nearly 60 researchers who cited the Standards in publications

outside LIS literature, more than 70 deans, associate deans, directors or chairs of LIS schools, and invited
specific staff leaders (and press or communications contacts) at more than 70 other higher education
associations, accrediting agencies, and library associations and consortia to encourage their members to
read and comment on the draft.

The Task Force systematically reviewed feedback from the first and second drafts of the Framework,
including comments, criticism, and praise provided through formal and informal channels. The three
official online feedback forms had 562 responses; numerous direct e-mails were sent to members of the
Task Force. The group was proactive in tracking feedback on social media, namely blog posts and
Twitter. While the data harvested from social media are not exhaustive, the Task Force made its best
efforts to include all known Twitter conversations, blog posts, and blog commentary. In total, there were
several hundred feedback documents, totaling over a thousand pages, under review. The content of these
documents was analyzed by members of the Task Force and coded using HyperResearch, a qualitative
data analysis software. During the drafting and vetting process, the Task Force provided more detail on
the feedback analysis in an online FAQ document.
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The Task Force continued to revise the document and published the third revision in November 2014,
again announcing broadly and seeking comments via a feedback form.

As of November 2014, the Task Force members included the following:

e Craig Gibson, Professor, Ohio State University Libraries (Co-chair)

e Trudi E. Jacobson, Distinguished Librarian and Head, Information Literacy Department,
University at Albany, SUNY, University Libraries (Co-chair)

o Elizabeth Berman, Science and Engineering Librarian, University of Vermont (Member)

e Carl O. DiNardo, Assistant Professor and Coordinator of Library Instruction/Science
Librarian, Eckerd College (Member)

e Lesley S. J. Farmer, Professor, California State University—Long Beach (Member)

o Ellie A. Fogarty, Vice President, Middle States Commission on Higher Education (Member)

e Diane M. Fulkerson, Social Sciences and Education Librarian, University of South Florida in
Lakeland (Member)

e Merinda Kaye Hensley, Instructional Services Librarian and Scholarly Commons Co-coordinator,
University of Illinois at Urbana-Champaign (Member)

e Joan K. Lippincott, Associate Executive Director, Coalition for Networked Information
(Member)

e Michelle S. Millet, Library Director, John Carroll University (Member)

e Troy Swanson, Teaching and Learning Librarian, Moraine Valley Community College (Member)

e Lori Townsend, Data Librarian for Social Sciences and Humanities, University of New Mexico
(Member)

e Julie Ann Garrison, Associate Dean of Research and Instructional Services, Grand Valley State
University (Board Liaison)

o Kate Ganski, Library Instruction Coordinator, University of Wisconsin—Milwaukee (Visiting
Program Officer, from September 1, 2013, through June 30, 2014)

o Kara Malenfant, Senior Strategist for Special Initiatives, Association of College and Research
Libraries (Staff Liaison)

In December 2014, the Task Force made final changes. Two other ACRL groups reviewed and provided
feedback on the final drafts: the ACRL Information Literacy Standards Committee and

the ACRL Standards Committee. The latter group submitted the final document and recommendations to
the ACRL Board for its review at the 2015 ALA Midwinter Meeting in Chicago.

Note: Filed by the ACRL Board February 2, 2015; Adopted by the ACRL Board January 11, 2016.
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Appendix 3: Sources for Further Reading

The following sources are suggested readings for those who want to learn more about the ideas
underpinning the Framework, especially the use of threshold concepts and related pedagogical models.
Some readings here also explore other models for information literacy, discuss students’ challenges with
information literacy, or offer examples of assessment of threshold concepts. Landmark works on
threshold concept theory and research on this list are the edited volumes by Meyer, Land,

and Baillie (Threshold Concepts and Transformational Learning) and by Meyer and Land (Threshold
Concepts and Troublesome Knowledge: Linkages to Ways of Thinking and Practicing within the
Disciplines). In addition, numerous research articles, conference papers, reports, and presentations on
threshold concepts are cited on the regularly updated website Threshold Concepts: Undergraduate
Teaching, Postgraduate Training, and Professional Development; A Short Introduction and Bibliography,
available at http://www.ee.ucl.ac.uk/~mflanaga/thresholds.html. See the Framework Wordpress site for
current news and resources.

ACRL Information Literacy Competency Standards Review Task Force. “Task Force
Recommendations.” ACRL AC12 Doc 13.1, June 2,
2012. http://www.ala.org/acrl/sites/ala.org.acrl/files/content/standards/ils recomm.pdf.

American Association for School Librarians. Standards for the 21st-Century Learner. Chicago:
American Library Association,

2007. http://www.ala.org/aasl/sites/ala.org.aasl/files/content/quidelinesandstandards/learningstand
ards/AASL _LearningStandards.pdf.

Blackmore, Margaret. “Student Engagement with Information: Applying a Threshold Concept
Approach to Information Literacy Development.” Paper presented at the 3rd Biennial Threshold
Concepts Symposium: Exploring Transformative Dimensions of Threshold Concepts, Sydney,
Australia, July 1-2, 2010.

Carmichael, Patrick. “Tribes, Territories, and Threshold Concepts: Educational Materialisms at
Work in Higher Education.” Educational Philosophy and Theory 44, no. S1 (2012): 31-42.

Coonan, Emma. A New Curriculum for Information Literacy: Teaching Learning; Perceptions of
Information Literacy. Arcadia Project, Cambridge University Library, July
2011. http://ccfil.pbworks.com/f/emma_report_final.pdf.

Cousin, Glynis. "An Introduction to Threshold Concepts.” Planet 17 (December 2006): 4-5.

. “Threshold Concepts, Troublesome Knowledge and Emotional Capital: An Exploration
into Learning about Others.” In Overcoming Barriers to Student Understanding: Threshold
Concepts and Troublesome Knowledge, edited by Jan H. F. Meyer and Ray Land, 134-47.
London and New York: Routledge, 2006.

Gibson, Craig, and Trudi Jacobson. “Informing and Extending the Draft ACRL Information
Literacy Framework for Higher Education: An Overview and Avenues for Research.” College
and Research Libraries 75, no. 3 (May 2014): 250-4.

Head, Alison J. “Project Information Literacy: What Can Be Learned about the Information-
Seeking Behavior of Today’s College Students?” Paper presented at the ACRL National
Conference, Indianapolis, IN, April 10-13, 2013.

Hofer, Amy R., Lori Townsend, and Korey Brunetti. “Troublesome Concepts and Information
Literacy: Investigating Threshold Concepts for IL Instruction.” portal: Libraries and the
Academy 12, no. 4 (2012): 387-405.

Association of College and Research Libraries (CC BY-NC-SA 4.0) 17 http://www.ala.org/acrl/standards/ilframework



http://www.ala.org/acrl/standards/ilframework

http://www.ee.ucl.ac.uk/%7Emflanaga/thresholds.html

http://acrl.ala.org/framework/

http://www.ala.org/acrl/sites/ala.org.acrl/files/content/standards/ils_recomm.pdf

http://www.ala.org/aasl/sites/ala.org.aasl/files/content/guidelinesandstandards/learningstandards/AASL_LearningStandards.pdf

http://www.ala.org/aasl/sites/ala.org.aasl/files/content/guidelinesandstandards/learningstandards/AASL_LearningStandards.pdf

http://www.ala.org/aasl/sites/ala.org.aasl/files/content/guidelinesandstandards/learningstandards/AASL_LearningStandards.pdf

http://ccfil.pbworks.com/f/emma_report_final.pdf



Jacobson, Trudi E., and Thomas P. Mackey. “Proposing a Metaliteracy Model to Redefine
Information Literacy.” Communications in Information Literacy 7, no. 2 (2013): 84-91.

Kuhlthau, Carol C. “Rethinking the 2000 ACRL Standards: Some Things to
Consider.” Communications in Information Literacy 7, no. 3 (2013): 92—7.

. Seeking Meaning: A Process Approach to Library and Information Services. Westport,
CT: Libraries Unlimited, 2004.

Limberg, Louise, Mikael Alexandersson, Annika Lantz-Andersson, and Lena Folkesson. “What
Matters? Shaping Meaningful Learning through Teaching Information Literacy.” Libri 58, no. 2
(2008): 82-91.

Lloyd, Annemaree. Information Literacy Landscapes: Information Literacy in Education,
Workplace and Everyday Contexts. Oxford: Chandos Publishing, 2010.

Lupton, Mandy Jean. The Learning Connection: Information Literacy and the Student
Experience. Blackwood: South Australia: Auslib Press, 2004.

Mackey, Thomas P., and Trudi E. Jacobson. Metaliteracy: Reinventing Information Literacy to
Empower Learners. Chicago: Neal-Schuman, 2014.

Martin, Justine. “Refreshing Information Literacy.” Communications in Information Literacy 7,
no. 2 (2013): 114-27.

Meyer, Jan, and Ray Land. Threshold Concepts and Troublesome Knowledge: Linkages to Ways
of Thinking and Practicing within the Disciplines. Edinburgh, UK: University of Edinburgh,
2003.

Meyer, Jan H. F., Ray Land, and Caroline Baillie. “Editors’ Preface.” In Threshold Concepts and
Transformational Learning, edited by Jan H. F. Meyer, Ray Land, and Caroline Baillie, ix—xlii.
Rotterdam, Netherlands: Sense Publishers, 2010.

Middendorf, Joan, and David Pace. “Decoding the Disciplines: A Model for Helping Students
Learn Disciplinary Ways of Thinking.” New Directions for Teaching and Learning, no. 98
(2004): 1-12.

Oakleaf, Megan. “A Roadmap for Assessing Student Learning Using the New Framework for
Information Literacy for Higher Education.” Journal of Academic Librarianship 40, no. 5
(September 2014): 510-4.

Secker, Jane. A New Curriculum for Information Literacy: Expert Consultation Report. Arcadia
Project, Cambridge University Library, July
2011. http://ccfil.pbworks.com/f/Expert_report_final.pdf.

Townsend, Lori, Korey Brunetti, and Amy R. Hofer. “Threshold Concepts and Information
Literacy.” portal: Libraries and the Academy 11, no. 3 (2011): 853-69.

Tucker, Virginia, Christine Bruce, Sylvia Edwards, and Judith Weedman. “Learning Portals:
Analyzing Threshold Concept Theory for LIS Education.” Journal of Education for Library and
Information Science 55, no. 2 (2014): 150-65.

Wiggins, Grant, and Jay McTighe. Understanding by Design. Alexandria, VA: Association for
Supervision and Curriculum Development, 2004.
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